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Justice? 
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Supporting Questions 

1. Why did the United States give rise to and support a violent civil war in Guatemala? 
2. What effects has the civil war had on ​guatemaltecos​? 
3. How have ​guatemaltecos​ advocated for justice in Guatemala? 
4. Why have ​guatemaltecos​ advocated for Guatemalan justice after migration? 
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Guatemala: War, Migration, and the Pursuit of Justice 

 

How can we pursue justice? 

C3 Framework 
Indicators 

D2.Civ.5.9-12 ​Evaluate citizens’ and institutions’ effectiveness in addressing social and political 
problems at the local, state, tribal, national, and/or international level. 

D2.Geo.12.9-12​ ​Evaluate the consequences of human-made and natural catastrophes on global trade, 
politics, and human migration. 

Staging the Compelling 
Question 

Using the sources, hold a class deliberation to create a working definition of ​justice.  

 

Supporting Question 1  Supporting Question 2  Supporting Question 3  Supporting Question 4 

Why did the United States 
give rise to and support a 
violent civil war in 
Guatemala? 

 

 What effects has the civil 
war had on 
guatemaltecos​? 

 How have ​guatemaltecos 
advocated for justice in 
Guatemala? 

 How have ​guatemaltecos 
advocated for Guatemalan 
justice after migration? 

Formative Performance 
Task 

 Formative Performance 
Task 

 Formative Performance 
Task 

 Formative Performance 
Task 

Create a list of motivations 
for United States 
involvement in the 
Guatemalan Civil War. 

 Write a paragraph, using 
evidence, that answers 
the supporting question. 

 Create a presentation that 
explains how​ guatemaltecos 
have advocated for justice in 
Guatemala. 

 Participate in a Socratic 
seminar after writing an 
evidence-based claim that 
answers the supporting 
question.  

Featured Sources  Featured Sources  Featured Sources  Featured Sources 

Source A​: President 
Arbenz’s Speech 

Source B: ​CIA Officer’s 
Firsthand Account  

  

 Source A​: Guatemalan 
Leader’s Congressional 
Statement 

Source B​: Overview of the 
Guatemalan Civil War 

 Source A​: Irma Flaquer’s 
Contemporary Newspaper 
Article 

Source B​: Rigoberta Menchú 
Tum’s Nobel Prize Speech 

 Source A: ​Why Do Children 
Leave My Country? 

Source B:  ​Fleeing 
Guatemala Video 

 

Summative 
Performance 
Task 

ARGUMENT: ​How can we pursue justice? ​Construct an argument (e.g., detailed outline, poster, essay) that 
addresses the compelling question using specific claims and relevant evidence and information from historical 
and contemporary sources​. 

EXTENSION​  Write a speech that explains what pursuing justice means for a ​guatemaltecos​, using specific claims 
and relevant evidence from sources while acknowledging competing views. 

Taking 
Informed 
Action 

UNDERSTAND ​Investigate current US immigration policies with particular emphasis on migrants from Latin 
America. 

ASSESS ​Analyze the rationales for these policies and evaluate whether or not they are ​just​ policies.  

ACT​ Write a speech in which you argue for or against a particular immigration policy. Share your speech with a 
media outlet or a stakeholder (e.g., elected official) who can affect policy. 
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Overview 

Inquiry Description 

This inquiry leads students through an investigation of Guatemala’s recent history, with emphasis on the 
coup of 1954, and the resulting effects that ripple into the present. At the center of this project is the 
question: ​How can we pursue justice?​ This compelling question is explored in the context of Guatemala’s 
history and the advocates who sought to address injustices since the CIA-backed overthrow of Guatemala’s 
democratically elected government in 1954.  

Students investigate the effects of the Guatemalan Civil War on the country and on contemporary migration 
patterns, as well as evaluate the ​justice​ behind the responses to those events. By completing this inquiry, 
students begin to understand how history impacts modern issues and shapes responses to political and 
social problems. Students develop their argumentative writing skills as they study, and ultimately write, 
argument-based speeches related to Guatemala and modern migration. 

It is important to note that this inquiry requires prerequisite knowledge of Guatemala’s history since 1944 and the 
resulting effects. This knowledge should be cultivated in conjunction with the relevant sources embedded in the 
inquiry. Likewise, students will need to develop some knowledge of modern migration patterns and policies. 

Note: This inquiry is expected to take fifteen to twenty 45-minute class periods. The inquiry time frame could 
expand if teachers think their students need additional instructional experiences (e.g., supporting questions, 
formative performance tasks, featured sources, writing). Teachers are encouraged to adapt the inquiry to meet the 
needs and interests of their students. This inquiry lends itself to differentiation and modeling of historical thinking 
skills while assisting students in reading the variety of sources. 

Structure of the Inquiry 

In addressing the compelling question—​How can we pursue justice?​—students work through a series of supporting 

questions by using the featured sources to complete formative tasks. Ultimately, students use these sources to 
complete the summative task and to pursue the informed action. 

Context of the Inquiry 

This inquiry was developed through a collaboration between C3Teachers and a team of Summit Learning 

curriculum fellows. This collection of inquiry projects was designed to meet the needs of states and districts, who 
are increasingly calling for ethnic and gender studies’ inclusion in their school curriculums. Schools need culturally 
relevant materials that represent the histories and experiences of the communities they serve. The focus on 
culturally relevant curriculum is an inclusive focus. Culture is not a thing that some people have and others do not. 
This project, and others in the collection, represent a diverse set of identities and perspectives. 
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Cognitive Skills  

The Summit Learning Cognitive Skills Rubric is an assessment and instruction tool that outlines the continuum of 
skills that are necessary for college and career readiness. Cognitive Skills are interdisciplinary skills that require 
higher-order thinking and application.  
 
The rubric includes 36 skills and 8 score levels applicable to students in grades 3 through 12. Through Summit 
Learning, students practice and develop Cognitive Skills in every subject and in every grade level. The use of a 
common analytic rubric for assessment of project-based learning allows for targeted, standards-aligned feedback 
to students and supports the development of key skills over time.  For more information, see the Cognitive Skills 
rubric here: ​https://cdn.summitlearning.org/assets/marketing/Cognitive-Skills-Document-Suite.pdf 
 
The inquiry highlights the following Cognitive Skills: 
 

Summit Learning Cognitive Skills 

Selecting Relevant Sources 
Selecting sources that support answering a particular research question with relevant, 
credible information that distinguishes between fact and opinion. 

Synthesizing Multiple Sources 
Integrating information across multiple sources to support an argument or 
explanation. 

Argumentative Claim Developing a strong opinion/ argument through clear, well-sequenced claims. 

Counterclaims Acknowledging and developing alternate or opposing positions. 

Selection of Evidence Using relevant and sufficient evidence to support claims. 

Explanation of Evidence 
Analyzing how the selected evidence support the writer's statements (e.g., 
claims, controlling ideas). 

Introduction and Conclusion Framing a composition with a relevant introduction and conclusion. 
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Staging the Compelling Question 

Compelling Question How can we pursue justice? 

Featured Sources 

Source A: ​Emanuel, H. (n.d.) ​Whose America, Our America! ​Photograph. Accessed from: 
http://www.hectoremanuel.com/whose-america-our-america-stan​. 

Source B: ​PBS Crash Course. What Is Justice? (19 December 2016). ​Crash Course Philosophy. 
Web Video. Accessed from: ​https://www.youtube.com/watch?v=H0CTHVCkm90​.  

Source C: ​Collection of quotations about justice. 

 

Staging Task 

To stage the compelling question, students use the featured sources to analyze how others have defined and 

understood ​justice​. From this analysis, students develop their own working definitions of justice. They finish the 
activity by either writing a paragraph of creating a mini-poster with their definition of justice on it. This definition 
can evolve and functions as a throughline that goes right to students’ summative assessments.  

 

Featured Sources 

The following sources were selected to help introduce students to different ways people understand the term 
justice.​. These sources help stage the inquiry, preparing students to engage in the inquiry process. Teachers should 
add/subtract, excerpt, modify, or annotate sources in order to respond to student needs. 

SOURCE A ​This source is a photograph by Hector Emanuel that documents a protest in Washington D.C. in support 
of immigrant and refugee rights. This protest was around the time that U.S. President Donald Trump put a ban on 
migrants coming from several majority Muslim countries. The ban started with a call by President Trump for a ban 
against Muslims coming into the US. This call eventually turned into a formal travel ban. After lawsuits and 
revision, the ban eventually blocked most travelers and migrants from Iran, Libya, Somalia, North Korea, Syria, 
Venezuela, and Yemen. More recently, President Trump has expanded the ban to include restrictions on people 
immigrating to the US permanently from Kyrgyzstan, Myanmar, Eritrea, Nigeria, Sudan and Tanzania. 

SOURCE B ​This video, from the ​Crash Course​ video series,​ ​centers around the question--What is justice? 

SOURCE C ​This source is a collection of quotations from well-known people about ​justice​. Teachers can add or 
subtract quotations, as needed. In particular, teachers should add quotes related to current events (e.g., civil rights 
protests). 

 

 

 

 

                    

T​HIS​ ​WORK​ ​IS​ ​LICENSED​ ​UNDER​ ​A​ C​REATIVE​ C​OMMONS​ A​TTRIBUTION​-N​ON​C​OMMERCIAL​-S​HARE​A​LIKE​ 4.0 I​NTERNATIONAL​ L​ICENSE​.        ​ ​ ​5 

http://www.hectoremanuel.com/whose-america-our-america-stan
https://www.youtube.com/watch?v=H0CTHVCkm90


S​UMMIT​ ​LEARNING​ ​AND​ C3 T​EACHERS  

 

Staging the Compelling Question 

Featured Source A 
Emanuel, H. (n.d.) ​Whose America, Our America! ​Photograph. Accessed from: 
http://www.hectoremanuel.com/whose-america-our-america-stan​. 

 

 

*Website screenshot. See full-text to access images and additional information. 
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Staging the Compelling Question 

Featured Source B 
What is justice? (19 December 2016). ​Crash Course Philosophy. ​PBS Digital Studios. Web 
Video. Accessed from: ​https://www.youtube.com/watch?v=H0CTHVCkm90​.  

 
Screenshot from video: 
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Staging the Compelling Question 

Featured Source C Collection of quotations about ​justice. 

 
 

An eye for an eye ends up making the whole world blind.  
— Mahatma Gandhi, ​Indian Activist 
 
Injustice anywhere is a threat to justice everywhere. 
 — Martin Luther King, Jr, ​US Civil Rights Leader 
 
Nobody can give you freedom. Nobody can give you equality or justice or anything. If you’re a man, you 
take it.  
 — Malcolm X, ​US Civil Rights Leader 
 
Justice means minding one’s own business and not meddling with other men’s concerns. 
 — Plato,​ Ancient Greek Philosopher 
 
What does justice look like for a survivor? It’ll mean different things to different communities. 
 — Tarana Burke, ​Black Lives Matter Co-Founder 
 
I am convinced that the truest act of courage, the strongest act of manliness is to sacrifice ourselves for 
others in a totally non-violent struggle for justice. 
 — Cesar Chavez, ​Migrant Farmworker Activist 
 
Justice without force is powerless; for without justice is tyrannical. 
 — Pascal, ​French Philosopher 
 
Law and justice are not always the same. 
 — Gloria Steinem, ​Feminist Activist 
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Supporting Question 1 

Supporting Question Why did the United States give rise to and support a violent civil war in Guatemala? 

Formative Performance 
Task Create a list of motivations for United States involvement in the Guatemalan Civil War. 

Cognitive Skills 

Synthesizing Multiple Sources: ​Students will develop this skill by integrating evidence 
from multiple sources to create a definition of justice. Evidence of this skill can be found 
in the Checkpoint product. 

Selection of Evidence: ​Students demonstrate this skill by selecting relevant evidence to 
answer the supporting question. 

Explanation of Evidence: ​Students demonstrate this skill by providing clear explanations 
about how their evidence supports their response to the supporting question. 

 
Featured Sources 

Source A: ​President Jacobo Arbenz’s radio broadcasts. In Schlesinger, S. & Kinzer, S. 
(2005). ​Bitter Fruit: The Story of the American Coup in Guatemala​. (2nd ed.) New York: 
David Rockefeller Center for Latin American Studies. Excerpts. 

Source B: ​Philip C. Roettinger, P.C. (1986). The Company, Then and Now. ​The 
Progressive. ​Magazine Article. Excerpts. 

Supporting Question 1 and Formative Performance Task 

The first supporting question�J​Why did the United States give rise to and support a violent civil war in Guatemala?​�Jis 

designed to help students build background knowledge of Guatemalan history. It also helps them build a 
foundation upon which they can organize their learning and response to the summative task. The formative task is 
to create a list of the United States’ motivations in supporting the civil war. This task can be performed individually 
or as a class. 

To further support students’ analyses and sense-making of this content, teachers may also have students create a 
political cartoon. Using the list, students select one motivation (or multiple complementary motivations).  Students 
evaluate the motivation in terms of its relationship to their definition of justice from the Staging Task.  In groups or 
individually, students determine the message they want to communicate. Then, they create a political cartoon, 
comic strip, or poster based on their desired message.  

Students can also be given the choice of task. In general, students find the comic strip or poster easier to complete 
than a political cartoon, especially if they haven’t yet encountered many political cartoons. Along similar lines, 
students can be shown and given the chance to discuss modern political cartoons before completing the task.  

Featured Sources 

The following sources were selected to provide first-hand accounts of the Guatemalan coup in 1954, along with 

some allusions to the causes of the overthrow in order to pique students’ interest. Teachers should add/subtract, 
excerpt, modify, or annotate sources in order to respond to student needs. 

SOURCE A ​The first featured source ​is a speech given by the democratically-elected Guatemalan President Jacobo 
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Arbenz. The United States supported the forces who invaded Guatemala in 1954 during his presidency.  The 
included excerpts are from Arbenz’s radio broadcasts to his country during the attacks.  
 
SOURCE B ​The second source is a firsthand account from ​Philip C. Roettinger, a former member of the CIA who 
participated in the Guatemalan coup in 1954. Roettinger helped train Guatemalan rebels in Honduras to overthrow 
the Arbenz government. In these excerpts, Roettinger discusses his overall feelings about the operation.   
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Supporting Question 1 

Featured Source A 
President Jacobo Arbenz’s radio broadcasts. In Schlesinger, S. & Kinzer, S. (2005). ​Bitter Fruit: 
The Story of the American Coup in Guatemala​. (2nd ed.) New York: ​David Rockefeller Center 
for Latin American Studies. Excerpts. 

 

June 19, 1954​: 

[T]his movement cannot be considered as a mere rebellion. It is something more. This is an armed invasion of our 
territory, carried out by… adventurers, mercenaries of various stripes and some Guatemalan exiles… They were 
not even silent about the fact that they receive 300 dollars a month in wages and they have ostentatiously 
exchanged the “greenbacks” in several Honduran towns… 

When the government of the United States denied all requests to sell US arms to Guatemala, we saw their 
intentions clearly… 

Our only crime consisted of decreeing our own laws and applying them to all without exception. Our crime is 
having enacted agrarian reform which affected the interests of the United Fruit Company… Our crime is our 
patriotic wish to advance, progress, to win economic independence to match our political independence. We are 
condemned because we have given our peasant population land and rights. 

Unfortunately even the President of the United States of America has made little of his high office, and he too, either 
through lack of information or other reasons, has lent himself to the campaign of pressure and intimidation against 
Guatemala… 

They are trying to spread terror by machine-gunning buildings, bombing cities and dropping arms and munitions. 
Morning after morning, afternoon after afternoon and night after night, mercenary pilots are trying to spread 
panic... 

 

June 27, 1954​: 

Workers, peasants, patriots, my friends: people of Guatemala: Guatemala is enduring a most difficult trial. For 
fifteen days a cruel war against Guatemala has been underway. The United Fruit Company, in collaboration with 
the governing circles of the United States, is responsible for what is happening to us… 

In whose name have they carried out these barbaric acts? What is their banner? We know very well. They have 
used the pretext of anti-communism. The truth is very different. The truth is to be found in the financial interests of 
the fruit company and the other US monopolies…  

I have made a sad and cruel judgment… I have decided to step down… One day the obscured forces which today 
oppress the backward and colonial world will be defeated. I will continue to be, despite everything, a fighter for the 
liberty and progress of my country. 

I say goodbye to you, my friends, with bitterness and pain, but remaining firm in my convictions. Remember how 
much it has cost. Ten years of struggle, of tears, of sacrifices and of democratic victories… I say to you: Long Live 
the October revolution! Long live Guatemala! 
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Supporting Question 1 

Featured Source B 
Philip C. Roettinger, P.C. (1986). The Company, Then and Now. ​The Progressive. ​Magazine 
Article. Excerpts. 

 
 

As a CIA case officer, I trained Guatemalan exiles in Honduras to invade their country and oust their democratically 
elected President, Jacob Arbenz. I now think my involvement in the overthrow of Arbenz was a terrible mistake. 
The reasons the Eisenhower administration gave were false; the consequences were disastrous.  

In March 1954…[CIA Director] Dulles exhorted us to do our jobs well and told us​ ​the same lie [US President] 
Ronald Reagan is telling the people today: The purpose of the U.S. support for the [Guatemalan] rebels is to stop the 
spread of communism. But communism was not a threat we were fighting.  

The threat was land reform. Fulfilling a pledge to transform Guatemala into a “modern capitalist state,” 
[Guatemalan President] Arbenz had taken over some unused land belonging to the United Fruit Company... 

The coup I helped engineer in 1954 inaugurated ... military rule in Central America....Generals and colonels acted 
with impunity to wipe out dissent and amass wealth for themselves and their cronies...  

Our overthrow began thirty-one years of repressive military rule and the deaths of more than 100,000 
Guatemalans… 
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Supporting Question 2 

Supporting Question What effects has the civil war had on ​guatemaltecos​? 

Formative Performance 
Task Write a paragraph, using evidence, that answers the supporting question. 

Cognitive Skills 

Argumentative Claim: ​Students will develop an evidence-based claim for this paragraph. 

Selection of Evidence: ​Students will select relevant and sufficient evidence from the 
documents to answer the supporting question. 

Explanation of Evidence: ​Students will explain how the selected evidence supports their 
statements/claims. 

 
Featured Sources 

Source A: ​Statement by Rene de Leon Schlotter (8-9 June 1976). Hearings before the 
sub-committee on International Organizations of the Committee on International 
Relations, House of Representatives.    

Source B: ​Perrigo, B. (19 November 2016). The Devastating Effects of American 
Intervention in Guatemala. ​The Panoptic. ​Web Article. Accessed from: 
https://thepanoptic.co.uk/2016/11/19/american-intervention-guatemala/ 

Supporting Question 2 and Formative Performance Task 

The second supporting question�J​What effects has the civil war had on guatemaltecos?​�Jhelps students further 

develop their understanding of Guatemalan history by considering its impacts on the people living through the civil 
war. The formative task asks students to write a paragraph that answers the supporting question and uses 
evidence from the featured sources.  For this task, teachers may provide students scaffolds to support reading and 
writing, such as guided reading questions, a graphic organizer for the paragraph, and/or sentence stems.  

Note: The term ​guatemaltecos​ refers to Guatemalan people. 

Featured Sources 

The following sources were selected to provide an account of what actually happened in Guatemala so that 
students can begin to think about what justice might look like given that historical context. Teachers should 
add/subtract, excerpt, modify, or annotate sources in order to respond to student needs. 

SOURCE A ​The first featured source ​ is a ​statement made by Rene de Leon Schlotter to the United States Congress in 
1976, over 20 years after the coup of 1954. Schlotter was a leader of Guatemala’s Christian Democrats political 
party. He witnessed the violence that overcame his country during the civil war. 

SOURCE B ​The second featured source ​is an excerpt from a recent article on the effects of US intervention in 
Guatemala.  
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Supporting Question 2 

Featured Source A 
Statement by Rene de Leon Schlotter (8-9 June 1976). Hearings before the sub-committee on 
International Organizations of the Committee on International Relations, House of 
Representatives.  

 
Guatemala has suffered a spectacular form of violence: spectacular not only for having lasted through the past two 
decades, but also for its intensity - the high number of victims and the cruelty of the methods used… 
 
The violence… has a double purpose: first to sow terror and bring people to their knees in fear of their lives...and 
second to eliminate opponents [enemies]...the opponent is killed “kidnapped” in the streets and just disappears… 
 
Allow me to reaffirm that the responsibility of the United States, although indirect, is very real and serious. With its 
policy supporting dictatorships, the United States has collaborated [helped] in the strengthening of these regimes 
and burdened our people with debts…  
 
With its policy of military and police assistance, the United States has collaborated in the acts of repression, and 
consequently in the violation of human rights... 
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Supporting Question 2 

Featured Source A 
Perrigo, B. (19 November 2016). The Devastating Effects of American Intervention in 
Guatemala. ​The Panoptic. ​Web Article. Accessed from: 
https://thepanoptic.co.uk/2016/11/19/american-intervention-guatemala/ 

 
In​ 1954, a CIA coup d’etat put an end to the first ten years of democratically elected government Guatemala had 
ever experienced. ​Installed in the wake of the coup were a series of military, authoritarian governments, funded 
and advised by the United States… The US supported tactics of repression which would lead to the deaths of 
200,000 civilians... 
 
The tactics of the late sixties, which CIA military advisors drew from their experiences in Vietnam, involved 
dropping napalm [fire bombs] on indigenous [native] villages thought to contain guerrillas [rebels], then sending in 
ground troops to murder any survivors. Whole areas were designated rebel territory, and any occupants executed, 
civilian or otherwise. In more urban areas, death squads assassinated, tortured, or ‘disappeared’ any critics of the 
regime [government)... 
 
In 1970, Carlos Arana assumed the presidency. He is famous for saying ‘If it is necessary to turn the country into a 
cemetery in order to pacify it, I will not hesitate to do so’....The US continued to supply military aid during this 
period – to the tune of $35 million between 1967-76 – which funded the violent killings, in that same period, of 
50,000 people... 
 
...villages would be bombed, looted by soldiers, and villagers raped and tortured and executed. In one account, 
children were taken outside after their parents were executed, and beaten to death against rocks….By the mid- 
1980s, 150,000 civilians had been killed in the civil war, and 250,000 refugees had fled to Mexico. 
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Supporting Question 3 

Supporting Question How have ​guatemaltecos​ advocated for justice for  Guatemala? 

Formative Performance 
Task 

Create a presentation that  explains how​ guatemaltecos ​have advocated for justice in 
Guatemala. 

Cognitive Skills 
Selection of Evidence: ​Students develop this skill by using relevant and sufficient 
evidence in their presentations. 

 
Featured Sources 

Source A: ​Flaquer, I. (4 February 1971). Open Letter to President Arana Osorio. ​La Hora 
(Guatemala). Editorial Column, translation June Carlyn Erlick. Excerpts. 

Source B: ​Menchú Tum, R. (10 December 1992). Nobel Peace Prize Acceptance Speech. 
Accessed from: ​https://www.nobelprize.org/prizes/peace/1992/tum/lecture/​. Excerpts. 

Supporting Question 3 and Formative Performance Task 

The third supporting question�J​How have guatemaltecos advocated for justice for Guatemala?​�Jpivots more directly 
towards the compelling question by asking students to consider how activists have pursued justice. 

The formative task is  to create a presentation that answers the supporting question.  Teachers may implement this 
task with the following procedures: 

ǒ In small groups, each student selects a different action taken, or plea made, by Irma Flaquer or Rigoberta 
Menchú Tum.  

ǒ Each student creates a two-slide presentation--one slide describing the action or plea and one slide 
explaining the activist’s reasoning.  

ǒ Present the slides in small groups to one another, taking notes in a graphic organizer on one another’s 
work.  

Teachers may structure this task as a group project by having students present in group to the rest of the class. As 
scaffolds, teachers may provide a presentation template, guiding questions during the reading, and even specific 
advocate actions that students can expand upon and explain in their presentations.  

 

Featured Sources 

The following sources were selected to have students start to consider what the pursuit of justice looks like for 

Guatemalan advocates. Teachers should add/subtract, excerpt, modify, or annotate sources in order to respond to 
student needs. 

SOURCE A ​The first source​ is a Guatemalan newspaper article written in 1971 by Irma Flaquer. Flaquer was an 
outspoken critic of the government’s repressive tactics. She wrote this after a grenade was thrown into her car and 
“the Butcher of Zacapa” was elected president of Guatemala in 1970. 

SOURCE B  ​The second source​ is a series of excerpts from Rigoberta Menchú Tum’s 1992 Nobel Peace Prize 
acceptance speech. Menchú’s mother, father, and brother were killed by government forces during the Guatemalan 
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