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3rd Grade Ancient Greece Inquiry

Was Greek democracy a
success?
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Supporting Questions
1.
2.
3.
4.

What is democracy?
What did democracy look like in Ancient Greece?
Who had a voice in the Greek democracy?
Who did not have a voice in the Greek democracy?
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VIRGINIA INQUIRY COLLABORATIVE AND C3 TEACHERS
3rd Grade Greece Inquiry
Was Greek democracy a success?
Virginia Social Studies
and Teaching
Tolerance Standards

3.3 The student will explain how the contributions of ancient Greece and Rome have influenced
the present world in terms of architecture, government (direct and representative democracy),
and sports.
TT 8 Students will respectfully express curiosity about the history and lived experiences of others
and will exchange ideas and beliefs in an open-minded way.

Staging the
Compelling Question

Brainstorm answers to this question: What is the best way for our class to make decisions?

Supporting Question
What is democracy?

Supporting Question
What did democracy look
like in Ancient Greece?

Supporting Question
Who had a voice in the
Greek democracy?

Supporting Question
Who did not have a voice
in the Greek democracy?

Formative Performance
Task

Formative Performance
Task

Formative Performance
Task

Formative Performance
Task

Engage in a making
meaning protocol to
construct definitions and
corresponding images of
the term democracy.

Complete a Frayer Model
for the phrase “Ancient
Greek Democracy.”

Begin a T-chart
(illustrated, annotated, or
written) to record who
had a voice in the Greek
democracy.

Finish the t-chart,
recording who did not
have a voice in the Greek
democracy.

Featured Sources

Featured Sources

Source A: TED-Ed Video:
Athenian Democracy
Source B: PBS Video
“Original Democracy vs
Ours”
Source C: Photo of
kleroterion
Source D: Photo of
bronze ballots

Source A: Ancient Greece
Daily Life excerpt
Source B: Cartoon of
Athenian Democracy
Source C: Voting Pie Chart

Featured Sources
Source A: View of Nile
from NASA
Source B: Video and
Images of the Nile
Source C: Encyclopedia
entry on the Nile River

Summative
Performance
Task

Taking
Informed
Action

Featured Sources
Use sources from
Supporting Question #3

Source D: Photo of ostraca

ARGUMENT. Construct an argument (e.g., detailed outline, poster, essay) that addresses the compelling
question using specific claims and relevant evidence from historical sources while acknowledging
competing views.
EXTENSION. Create a show or play to teach classmates about different types of democracy (direct,
representative).
UNDERSTAND. Identify some of the core efforts and structures in a democracy that ensures all voices
are heard in meaningful ways.
ASSESS. Interview adults to learn about what structures are or are not in place to ensure student voices
are heard and centered in decisions.
ACT. Propose and share new structures to the principal that will amplify student voices.

*Featured sources are suggested and links are provided. It may be that these links are broken and we apologize in advance for the
inconvenience. This inquiry was developed by ..
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VIRGINIA INQUIRY COLLABORATIVE AND C3 TEACHERS
Overview
Inquiry Description
This inquiry focuses on the government of Ancient Greece, specifically the creation of the Greek democracy. The
questions, tasks, and sources in this inquiry asks students to consider the meaning of democracy and whose
voices were heard in the original democracy and whose were not.
Through analysis of videos, photographs of ancient artifacts, political cartoons and graphs students develop an
argument supported by evidence that answers the compelling question, “Was Greek democracy a success?”
This inquiry supports the following Virginia social studies standards.
●

3.11 The student will explain how the contributions of ancient Greece and Rome have influenced the present
world in terms of architecture, government (direct and representative democracy), and sports.

The inquiry also supports the following standard from Teaching Tolerance.
•

TT 8 Students will respectfully express curiosity about the history and lived experiences of others and will
exchange ideas and beliefs in an open-minded way.

This inquiry is expected to take four 50-minute class periods. The inquiry time frame could expand if teachers think their
students need additional instructional experiences (e.g., supporting questions, formative performance tasks, featured
sources, writing). Teachers are encouraged to adapt the inquiry to meet the needs and interests of their particular
students. This inquiry lends itself to differentiation and modeling of historical thinking skills while assisting students in
reading the variety of sources.

Structure of the Inquiry
In addressing the compelling question, students work through a series of supporting questions, performance tasks, and
sources in order to construct an argument supported by evidence while acknowledging competing viewpoints.
The formative performance tasks ask students to develop their own definition of democracy, fill in a Frayer model about
ancient Greek democracy, and construct a T-chart comparing whose voices were and were not heard in the ancient
Greek democracy.
Ultimately, students make an argument in response to the compelling question about whether or not the Greek
democracy was a success.
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Staging the Compelling Question
In staging the compelling question, students will discuss and brainstorm answers to the question, “What is the best way
for our class to make decisions?”
The staging task is not designed to delve too far into the specific content of the compelling question. Instead, it’s
intended to provide a frame of reference and context for the inquiry. Specifically, students will see that there are
multiple ways that decisions are made within a system (e.g., classroom, school, government etc.) and there are benefits
and costs to all.
This task may be completed in a brief period of time, depending on how much overall time is available for the inquiry. If
following the guidelines described in the inquiry overview (four to six 30--minute class periods), then this staging task
would likely only last 10-15 minutes.

VIRGINIA INQUIRY COLLABORATIVE AND C3 TEACHERS
Supporting Question 1
The first supporting question asks, “What is democracy?” In addressing this question, students to engage in a Making
Meaning Routine in order to construct their own definition of democracy.
The featured source includes a definition of democracy from Britannica Kids.
The formative performance task is to construct a definition and find a corresponding image of the term “democracy”.
The following procedures may be used to support students as they complete this task.
●

Provide all students with the Britannica Kids definition of democracy. Read through the definition together and
answer any questions about vocabulary.

●

Create a group of 4 students per piece of large poster paper or use a collaborative tool like google slides or
Padlet for students to capture ideas in one space.

●

Have each group follow the Making Meaning Routine directions. Cross-talk is encouraged!

●

At the end of the Making Meaning Routine have students write their own definition and corresponding image of
the term, “democracy” on a piece of paper.

Work on the formative performance task provides students an opportunity to gather information they will need in
responding to the compelling question.

VIRGINIA INQUIRY COLLABORATIVE AND C3 TEACHERS
Supporting Question 1
Featured Source

Source A: Britannica Kids Definition

This source is a dictionary definition of the term “democracy” and is available online on the Britannica Kids website at
https://kids.britannica.com/kids/article/democracy/352935

Democracy Definition
The word democracy describes a form of government. The word comes from two Greek words that mean “rule by the
people.” In a democracy the people have a say in how the government is run. They do this by voting, though there are
usually rules about who can vote. Democracies are different from dictatorships. In a dictatorship one person called a
dictator makes all the rules.
There are two main forms of democracy. In a direct democracy all the voters come together in one place to make laws
and decisions. Often there are too many people for a direct democracy to work. In those cases, the people elect
representatives, or other people to speak for them. This is called a representative democracy. The elected
representatives make the laws and decisions.
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Supporting Question 2
The second supporting question asks, "What did democracy look like in Ancient Greece?” Students will learn more about
the components of Ancient Greek democracy, how it provided an opportunity for many more voices to be included in
the daily decisions of Ancient Greece, the tools used (e.g., the kleroterion and bronze ballots).
The featured sources include videos and photography of ancient artifacts. The first featured source is a TED-Ed video
titled, “What did democracy really mean in Athens?” The video goes into detail about the components of ancient Greek
democracy and how the lottery system worked. The next featured source is a short clip titled “Original Democracy vs.
Ours” from the PBS Series The Greeks. Two additional featured sources are images of a kleroteria, which was the
machine Greeks used in the lottery to pick the boule or the men who oversaw the assembly and an image of the bronze
ballots used in the kleroterion.
The formative performance task requires students to complete a Frayer model with the term, “Ancient Greek
Democracy” in the center. Students will identify the definition, characteristics, examples, and nonexamples of Ancient
Greek democracy.
The following procedure may be used to support students as they complete this task.
●

Watch the videos about Greek democracy. The TED-Ed video has a lot of vocabulary embedded within the video
so teachers should preview the video and determine if students will need any quick pre-teaching on the
vocabulary. It might be helpful to screenshot places in the video where vocabulary such as boule, ecclesia, ho
boulomenos and quickly discuss those terms, or at least pause the video to reiterate the meaning of these
terms.

●

Closely examine the images of the kleroterion and bronze ballots. Use a “See, Think, Wonder” 3 column chart
and record student discussion of the objects. In order to increase curiosity, this step could be done first and the
photographs revisited after students watch the videos to see if any of their observations or thoughts were
correct.

●

Students individually fill in a Frayer Model. Alternatively, scaffold the Frayer Model task by having students
provide a variety of ideas for a particular part of the graphic organizer before asking them to fill it in on their
own.

Work on the formative performance task provides students an opportunity to gather information they will need in
responding to the compelling question. Additional information and examples of different Frayer models as well as a
video on how to use the Frayer model is here.
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Supporting Question 2
Featured Source

Source A: TED-Ed Video: Athenian Democracy ***Stop video at the 3:30 mark

This source is a TED-Ed video and is available online at https://www.youtube.com/watch?v=0fivQUlC7-8

Supporting Question 2
Featured Source

Source B: PBS Video “Original Democracy vs Ours” Watch until 1:30

This source is a short video clip from a PBS Series, The Greeks and is available online at
https://www.pbs.org/video/greeks-original-democracy-vs-ours/
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Supporting Question 2
Featured Source

Source C: Photo of kleroteria

This source is a photograph of an ancient Greek kleroteria, the machine used to select the men who oversaw the
ecclesia, or general assembly of ancient Greeks, and is available online at
https://www.ancient.eu/image/3332/kleroteria/
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Supporting Question 2
Featured Source

Source D: Photo of bronze ballots

This source is a photograph of the bronze ballots used to select jurors in Athens and is available online at
https://www.ancient.eu/image/4521/bronze-pinakia/
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Supporting Question 3
The third supporting question asks, “Who had a voice in the Greek democracy?” Ancient Greece is credited with having a
direct democracy, meaning that the people directly get to make political decisions which differs from what we have in
the U.S., more of a representative democracy. Students analyze sources to determine whose voices were heard in
Ancient Greece and will ultimately determine if all voices are actually heard.
The featured sources include text from the British Museum website, a pie chart, a political cartoon, and a photograph of
ostraca. The first featured source is a link to the British Museum which includes a brief description of daily life in Ancient
Greece. The next source is a political cartoon focused on Athenian democracy. The third featured source is a pie chart
showcasing the percentage of ancient Greeks who could vote in the democracy. The last source I is a photograph of
ostraca, or a piece of pottery used as a ballot to ostracize, or exile people from Ancient Greece.
The formative performance task is to fill in half of a T-chart (illustrated, annotated, or written) to record who had a voice
in the Greek democracy.
The following procedure may be used to support students as they complete this task.
●

Examine each source and annotate on the sources some thoughts in response to the supporting question. For
example, when analyzing the political cartoon, students circle or write down who had a voice, or was able to
vote in the Greek democracy. Students might need to make inferences to analyze sources.

●

Pose questions to support the source work such as: As you look at this source do you think that everyone in
Ancient Greece could vote? Why or why not? Who do you think could vote? Why? Where did you get that
information? Instead of providing answers, be sure to have students point to evidence from the sources.

Work on the formative performance task provides students an opportunity to gather information they will need in
responding to the compelling question.
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Supporting Question 3
Featured Source

Source A: Ancient Greece Daily Life excerpt

This source (adapted) is about daily life in Ancient Greece and is available below and online at the British Museum at this
link: http://www.ancientgreece.co.uk/dailylife/home_set.html

A crew of female bakers kneading dough for loaves of bread, accompanied by a musician playing a flute; terracotta figurine group
discovered at Thebes, Boeotia, 6th century BC (Louvre, Paris).

Life in ancient Greece was quite different for men and women. While men were expected to take an active part in the
public life of their city, women were expected to lead more of a private life as wives and mothers. Their lives were
centered on the home and work for the home, as illustrated in the image above.
Slavery was a central feature of life in Greece. Families of reasonable wealth would have slaves to carry out the
household chores, to go shopping at the market and even to help bring up children.
However, daily life in Sparta was rather different from most other city-states. Here women led more active lives, as this
would improve their physical strength and their ability to have healthy babies. Sparta also had slaves but these belonged
to the city as a whole, rather than to individual families. A lot of our information on daily life comes from pottery, and in
particular from the scenes painted on pots to decorate them.
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Supporting Question 3
Featured Source

Source B: Cartoon of Athenian Democracy

This source is a cartoon depicting the voting process in Ancient Greece. It is available online at:
https://mojonation.files.wordpress.com/2013/05/voting-004.jpg and below.
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Supporting Question 3
Featured Source

Source C: Voting Pie Chart

This source is a pie chart depicting the percentage of the population who could vote in ancient Greece. The percentages
were determined by data collected from: https://www.history.com/topics/ancient-greece/ancient-greece-democracy.
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Supporting Question 3
Featured Source

Source D: Photo of ostraca

This source is a photograph of pottery pieces called ostraca. These pieces of pottery were used as ballots by Ancient
Greek citizens to vote for a ten-year expulsion from Athens. In many cases citizens would ostracize, or kick out, a citizen
because they were becoming too powerful or were seen as a political opponent. A photograph of ostraca is available
online at the Agora of Athens museum https://ancient-greece.org/museum/agora.html
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Supporting Question 4
The fourth supporting question asks, “Who did not have a voice in the Greek democracy?” Ancient Greece is credited
with having a direct democracy, meaning that the people directly get to make political decisions which differs from what
we have in the U.S., more of a representative democracy. Students will analyze sources to determine whose voices were
and were not heard in Ancient Greece.
The featured sources are the same as supporting question 3 and include text from the British Museum website, a pie
chart, a political cartoon, and a photograph of ostraca.
The formative performance task is to complete the T-chart (illustrated, annotated, or written) to record who had a voice
in the Greek democracy.
The following procedure may be used to support students as they complete this task.
●

Examine each source and annotate on the sources some thoughts in response to the supporting question. For
example, when analyzing the political cartoon, students circle or write down who had a voice, or was able to
vote in the Greek democracy. Students might need to make inferences to analyze sources.

●

Pose questions to support the source work such as: As you look at this source do you think that everyone in
Ancient Greece could vote? Why or why not? Who do you think could vote? Why? Where did you get that
information? Instead of providing answers, be sure to have students point to evidence from the sources.

Work on the formative performance task provides students an opportunity to gather information they will need in
responding to the compelling question.
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Summative Performance Task
At this point in the inquiry students have examined various artifacts about the democracy of Ancient Greece including
videos, photographs of ancient artifacts, political cartoons, shorts texts, and a pie graph. Students should be able to
demonstrate the breadth of their understanding and their ability to use evidence from multiple sources to support their
claims. In this summative performance task, students are asked to construct an evidence-based argument responding to
the compelling question “Was Greek democracy a success?” It is important to note that students’ arguments could take
a variety of forms, including a detailed outline, poster, or essay.
Students’ arguments likely will vary, but could include any of the following.
●
●
●

Greek democracy was a success because it provided opportunities for more people to directly make decisions
for themselves.
Greek democracy was not a success because not all voices were heard. Only a small percentage of of men were
able to participate in the Greek democracy.
Greek democracy was both successful and unsuccessful. People in Ancient Greece had the opportunity to make
decisions for themselves, however it was limited to specific groups of people (e.g., only free-born men
descended from two Athenian parents).

To extend this inquiry, students could compare the democracy of ancient Greece with democracy in the United States
today. Students could then teach others about the different types of democracy (direct and representative) in a variety
of ways including posters, puppet shows, plays, etc.
To take informed action students complete the following steps. To understand the issue, identify some of the core
efforts and structures in a democracy that ensures all voices are heard in meaningful ways. In assessing the options to
work on this issue, interview adults to learn about what structures are or are not in place to ensure student voices are
heard and centered in decisions. To act, propose and share new structures to the principal that will amplify student
voices.

