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Causes of the American Revolution Inquiry 

How did social class impact 
the American Revolution? 

 

 
 

Image Taken From: Teaching Hard History: American Slavery 6-12 Framework, pg. 22 
 

Supporting Questions 

1. What social classes existed during Colonial America?    

2. How did people with diverse identities in Colonial America experience social class?   

3. How did various perspectives contribute to the start of the American Revolution?
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6th Grade Causes of the American Revolution Inquiry 
 

How did social class impact the American Revolution? 

Virginia Social Studies 
Standards 

USI.5d. The student will apply social science skills to understand the factors that shaped colonial 
America by describing colonial life in America from the perspectives of large landowners, farmers, 
artisans, merchants, women, free African Americans, indentured servants, and enslaved African 
Americans. 

Staging the 
Compelling Question 

Show visual representing the disparity of wealth in America using a See, Think, Wonder thinking 
routine. 

 
Supporting Question  Supporting Question  Supporting Question  

What social classes existed during 
Colonial America? 

 How did people with diverse 
identities in Colonial America 
experience injustices?  

 How did various perspectives 
contribute to the start of the 
American Revolution?  

 

Formative Performance Task  Formative Performance Task  Formative Performance Task  

Complete a concept web that 
identifies examples of social classes 
during Colonial America. 

 Complete a Somebody-Wanted-But-
So-Then organizer to identify 
injustices that shaped beliefs about 
the American Revolution for a group 
of people. 

 Write a paragraph describing how 
injustices experienced by a social 
class may have influenced their 
feelings about the American 
Revolution.   

 

Featured Sources  Featured Sources  Featured Sources  

Source A: Lumen Article: Social Class 
in the Colonies 
Source B: Digital History: Social Class 
in Colonial America (using primary 
sources) 

 Source A: Letter from Abigail Adams 
Source B: Chickasaw's Message to 
Congress 
Source C: Four Petitions Against 
Slavery  
Source D: Proclamation of 1763 - 
Letter from George Washington 
 

 Source A: Declaration of Rights and 
Grievances   
Source B: Digital Public Library: 
Letter from Sam Adams in response 
to Tea Act 
Source C: Tea Act and Intolerable 
Acts Political Cartoons 
Source D: Stamp Act Denounced 
Political Cartoon  
Source E: Boston Massacre Image - 
Death 

 

 

Summative 
Performance 

Task 

ARGUMENT: Construct an argument (e.g., detailed outline, poster, essay) that addresses the compelling 
question using specific claims and relevant evidence from historical sources while acknowledging 
competing views. 

EXTENSION: Students expanded their argument from different perspectives a True for Who thinking 
routine. 

Taking 
Informed 

Action 

ACT: Students publish public survey results to the school community to bring awareness to issues of 
social class injustice that are still prevalent today. 

*Featured sources are suggested and links are provided.  It may be that these links are broken and we apologize in advance for 
the inconvenience. This inquiry was developed by ...
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Overview 

Inquiry Description 

This inquiry focuses on the causes of the American Revolution in light of feelings of injustice among social 
classes. Students typically learn about the experiences of people during the American Revolution in simple 
categories such as loyalist and patriots. In reality, there were varied experiences that reflect social class, gender, 
race, and ethnicity. In this inquiry, students will learn about a variety of these experiences and how they may 
have impacted the events of the Revolution. 

The questions, tasks, and sources in this inquiry asks students to explore primary sources that showcase multiple 
perspectives during the time leading up to the American Revolution.  Students complete graphic organizers and 
write a paragraph to demonstrate their thinking.   

This inquiry highlights the following Virginia social studies standards. 

● USI.5d The student will apply social science skills to understand the factors that shaped colonial America by 
describing colonial life in America from the perspectives of large landowners, farmers, artisans, merchants, 
women, free African Americans, indentured servants, and enslaved African Americans.  

● USI.6.a The student will apply social science skills to understand the causes and results of the American 
Revolution by explaining the dissatisfaction that led to the American Revolution.  

This inquiry is expected to take four 50-minute class periods. The inquiry time frame could expand if teachers think their 
students need additional instructional experiences (e.g., supporting questions, formative performance tasks, featured 
sources, writing). Teachers are encouraged to adapt the inquiry to meet the needs and interests of their particular 
students. This inquiry lends itself to differentiation and modeling of historical thinking skills while assisting students in 
reading the variety of sources.  

Structure of the Inquiry  

In addressing the compelling question, students examine various primary sources to answer three supporting questions 
focus on the social classes that existed during colonial America, the social experiences of people with diverse identities 
in colonial America, and the contributions of people with various perspectives to the start of the American Revolution.  

The formative performance tasks are designed to aid students thinking while critically thinking about featured sources. 
Students will, in sequence, complete a concept web that identifies examples of social classes during Colonial America, 
complete a Somebody-Wanted-But-So-Then organizer to identify injustices that shaped beliefs about the American 
Revolution for a group of people (see Appendix C). Lastly, students will write a paragraph describing how injustices 
experienced by a social class may have influenced their feelings about the American Revolution.   

Ultimately, students make an argument in response to the compelling question about how social class can impacted the 
American Revolution.   
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Staging the Compelling Question 

 
In staging the compelling question, students look at the graphic in the feature source for this task on “How rich are the 
superrich?” representing the disparity of wealth in America.  Ask what students what they See, Think, and Wonder about 
the graphic.  For more on the see, think wonder protocol please see Appendix A.  

To support students as they think about this graphic as them the following questions.  

• How might people in the top 1% feel?  
• How might people in the bottom 90% feel?  
• How might social class may impact feelings towards injustice?   

The staging task is not designed to delve too far into the specific content of the compelling question. Instead, it’s 
intended to provide a frame of reference and context for the inquiry.  Specifically, students recognize that there is a 
disparity of wealth across America, dividing it into classes.  Students explore how this disparity might shape people’s 
experiences and perspectives, including, but not limited to, injustices.   

This task may be completed in a brief period of time, depending on how much overall time is available for the inquiry. If 
following the guidelines described in the inquiry overview (three or five 50-minute class periods), then this staging task 
would likely only last 10-15 minutes. 
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Staging the Compelling Question 
Featured Source  How Rich Are the Superrich? 

 

 

 
 

This graphic is from MotherJones and is available online at https://www.motherjones.com/politics/2011/02/income-
inequality-in-america-chart-graph  
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Supporting Question 1 

 
The first supporting question asks, “What social classes existed during Colonial America?”  The colonies were made up of 
different groups of people whose lives varied greatly depending on their social position.  There was the colonial elite, 
which included wealthy farmers, urban merchants, and wealthy planters.  There was a middle class of yeoman farmers 
and skilled craftsmen and artisans.  Finally, there was poverty that existed in the colonies, which included subsistence 
farmers, day laborers, indentured servants, and slaves.        

The featured sources include an article from Lumen Learning that provides descriptions for the social classes that existed 
during colonial America and an article from Digital History that includes journal excerpts from two wealthy class 
members, an indentured servant, and an enslaved person.   

The formative performance task is to complete a graphic organizer (e.g. concept map) that identifies examples of social 
classes during Colonial America. 

The following procedures may be used to support students as they complete this task. 

● Students could free draw their own mind map to match their thinking. 

● Students could use a predesigned concept map to organize their thinking (see Appendix B)  

● Students can do a gallery walk or a think, pair, share to examine what others created and compare and contrast 
their own thinking to the thinking of their peers.  

● This could also be used as a jigsaw where students are divided into groups and each group looks at one social 
class.  Groups can still create a mindmap of members in that social class and present to each other at the end, 
comparing and contrasting the lives of those in each class.  

Work on the formative performance task provides students an opportunity to gather information they will need in 
responding to the compelling question.     
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Supporting Question 1 
Featured Source A Lumen Article: Social Class in the Colonies 

 

This source is an article from Lumen Learning that describes those that were included in each social class and is available 
online at https://courses.lumenlearning.com/boundless-ushistory/chapter/social-class-in-the-colonies/. 

 
The Colonial Elite 
In New England and the mid-Atlantic colonies, the elite were wealthy farmers or urban merchants; in the South, they 
were wealthy planters. 
 

• New England: In New England, high-level politicians gave out plots of land to male settlers, or proprietors, who 
then divided the land among themselves. Large portions were usually given to men of higher social standing, but 
every white man who wasn’t indentured or criminally bonded had enough land to support a family. Many New 
Englanders took part in a sophisticated system of trade in which they exported products to the West Indies, 
where they were traded for molasses, sugar, gold coins, and bills of exchange ( credit slips). Other New England 
merchants took advantage of the rich fishing areas along the Atlantic coast. Some merchants exploited the vast 
amounts of timber along the coasts and rivers of northern New England.  

• Middle Colonies: As in New England, the majority of the elite in the Middle Colonies were merchants. 
Merchants dominated urban society; about 40 merchants controlled half of Philadelphia ‘s trade. Wealthy 
merchants in Philadelphia and New York, like their counterparts in New England, built elegant Georgian-style 
mansions. Many merchants became wealthy by providing goods to the agricultural population; many of this 
group came to dominate the society of seaport cities. Unlike the life of yeoman farm households, these 
merchants lived lives that resembled those of the upper classes in England. 

• Southern Colonies: The Southern elite consisted of wealthy planters in Maryland, Virginia, and South Carolina. 
In terms of the white population of Virginia and Maryland in the mid-18th century, the top five percent were 
estimated to be planters who possessed growing wealth and increasing political power and social prestige. They 
owned increasingly large plantations that were worked by African slaves.  

 
The Middle Classes 
The middle classes of colonial America consisted mostly of yeoman farmers and skilled craftsmen. 
 

• New England: Farmers, Craftsmen, Merchant: In New England, the Puritans created self-governing communities 
of religious congregations of farmers (yeomen) and their families. High-level politicians gave out plots of land to 
male settlers, or proprietors, who then divided the land among themselves. Every white man who was not an 
indentured servant was intended to have enough land to support a family. By 1750, a variety of artisans, 
shopkeepers, and merchants provided services to the growing farming population. Blacksmiths, wheelwrights, 
and furniture makers set up shops in rural villages. There they built and repaired goods needed by farm families. 

• Mid-Atlantic Colonies: Economic patterns of the middle class in the mid-Atlantic region were very similar to 
those in New England, with some variations for the ethnic origins of various immigrant communities. For 
instance, German immigrants were renowned for their skill with animal husbandry, and unlike women in New 
England, women in German immigrant communities worked in the fields. Before 1720, most colonists in the 
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mid-Atlantic region worked with small-scale farming and paid for imported manufactures by supplying the West 
Indies with corn and flour. In cities, shopkeepers, artisans, shipwrights, butchers, coopers, seamstresses, 
cobblers, bakers, carpenters, masons, and many other specialized professions made up the middle class. Wives 
and husbands often worked as a team and taught their children their crafts to pass skills on through the family. 
Many of these artisans and traders made enough money to create a modest life. 

• Southern Colonies: While the Southern Colonies were mainly dominated by the small class of wealthy planters 
in Maryland, Virginia, and South Carolina, the majority of settlers were small subsistence farmers who owned 
family farms. About 60 percent of white Virginians, for example, were part of a broad middle class that owned 
substantial farms; by the second generation of settlers, death rates from malaria and other local diseases had 
declined so much that a stable family structure was possible. Most white men owned some land and, therefore, 
could vote. 

 
Poverty in the Colonies 
The poorest inhabitants of the American colonies tended to be subsistence farmers, day laborers, indentured servants, 
and slaves. 
 

• Poverty in the British Colonies: The lowest and poorest classes in colonial America differed in occupation and 
lifestyle by region. In rural areas, nearly every resident was a farmer of some description, and economic status 
was determined by the amount of land owned, the quality of that land, and intangible factors such as a given 
farmer’s luck in raising and selling crops. Laborers stood at the bottom of urban society. In cities, poorer 
colonists worked on the docks unloading inbound vessels and loading outbound vessels with wheat, corn, and 
flaxseed. Many of these were African Americans; some were free while others were enslaved. Some new 
immigrants who did not own their own property served as day laborers for wages on farms or for merchants and 
artisans producing goods. 

• Indentured Servitude: To meet the increasing labor demands of the colonies, many farmers, merchants, and 
planters relied on indentured servants. An indenture is a labor contract that young, impoverished, and often 
illiterate Englishmen and occasionally Englishwomen signed in England, pledging to work for a number of years 
(usually between five and seven) in the colonies. In return, indentured servants received paid passage to 
America and food, clothing, and lodging, or sometimes acquittal for a crime. At the end of their indenture, 
servants received “freedom dues,” usually food and other provisions and in some cases, land provided by the 
colony. The promise of a new life in America was a strong attraction for members of England’s underclass, who 
had few, if any, options at home.  

• Slavery in the South: The economy of the South, in particular, depended largely on slave labor, and there was 
effectively a large underclass of African slaves who had no economic, social, or political freedom. Several 
colonies passed laws prohibiting free Africans and slaves from bearing arms, banning Africans from congregating 
in large numbers, and establishing harsh punishments for slaves who assaulted Christians or attempted escape. 
Unlike indentured servitude which had an end-date promising freedom, slaves were enslaved for life and their 
children were born into slavery with no choice. The increasing reliance on slaves especially in the Southern 
colonies—and the draconian laws instituted to control them—not only helped planters meet labor demands but 
also served to assuage English fears of further uprisings and alleviate class tensions between rich and poor 
whites. 
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Supporting Question 1 
Featured Source B Excerpts from “Social Class in Colonial America” from Digital History. 

 

This feature source includes excerpts of three journal entries from people of various social classes, William Byrd, 
Devereux Jarrett, and servant whose name is not known. These journal entries demonstrate the range of viewpoints 
during the times. The complete source is online from Digital History at 
http://www.digitalhistory.uh.edu/teachers/lesson_plans/pdfs/unit1_2.pdf. 
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Supporting Question 2  

 
The second supporting question asks, “How did people with diverse identities in Colonial America experience 
injustices?” The everyday experiences of people in difference classes varied, but one constant was that many people 
experienced injustices. Merchants experienced injustice because of taxes and trade restrictions.  Enslaved people 
experienced injustice because of ownership and exclusion from their culture.  Small landowners experienced injustice 
because of restrictions on fertile lands west of the Appalachian Mountains.  American Indians experienced injustice 
because of confiscation of ancestral lands.  Women experienced injustice because of exclusion from economic and 
political activities.      

The featured sources include a  letter from Abigail Adams to her husband pleading for women rights, a plea to Congress 
to stop encroaching on Native land, pleas to state legislatures from enslaved peoples seeking their freedom, and a letter 
from George Washington where Washington refers to the Proclamation of 1763 as a “temporary expedient to quiet the 
Minds of the Indians.”    

The formative performance task is to complete a Somebody-Wanted-But-So-Then organizer to identify injustices that 
shaped beliefs about the American Revolution for a group of people (see Appendix C).  

The following procedure may be used to support students as they complete this task. 

● Students choose one of the four graphic organizers and one group of people (women, American Indians, 
enslaved peoples, Colonial Elite).  Using the primary source(s) provided, students complete their organizer by 
identifying:  

o Somebody:  Which people group does the member represent?  Who is the member? How might this 
individual identify themselves, including, but not limited to, social class? 

o Wanted: What was the goal of the person? What were they trying to accomplish? 
o But:  What injustice and/or problem was keeping the person from accomplishing this goal?   
o So: How does the person propose getting around this problem so they can still reach their goal?  
o Then: (optional) What happens next?  This could be used for supporting question three.   

● Students can repeat this process with a new organizer for a different individual until all four have been 
completed.   

● Students could focus on one individual and do a “hand up/pair up” strategy to complete three new organizers.  
 

Work on the formative performance task provides students an opportunity to gather information they will need in 
responding to the compelling question.     
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Supporting Question 2 
Featured Source A Letters from Abigail Adams to John Adams 

 

This source includes excerpts from the letters of Abigail Adams on the rights of women. Abigail Adams, in this letter to 
her husband John Adams, asked her husband to “remember the ladies” in any new laws he may create. In his reply, John 
Adams treated this sentiment as a joke, demonstrating the limits of revolutionary liberty.  The full text is available online 
at https://courses.lumenlearning.com/ushistory1os/chapter/primary-source-abigail-and-john-adams-converse-on-
womens-rights-1776/. 

 
Abigail Adams letter to John Adams 
Braintree March 31, 1776 

I wish you would ever write me a Letter half as long as I write you; and tell me if you may, where you are? What sort of 
defense Virginia can make against our common enemy? Whether it is so situated as to make an able defense? Are not 
the Gentry Lords and the common people vassals, are they not like the people in Britain represents us to be? I hope 
their riffle men who have shown themselves very savage and even bloodthirsty; are not a specimen of the generality of 
the people. 

I am willing to allow the Colony great merit for having produced a Washington, but they have been shamefully duped by 
a Dunmore. 

I have sometimes been ready to think that the passion for Liberty cannot be equally atrong in the breasts of those who 
have been accustomed to deprive their fellow creatures of theirs. Of this I am certain, that it is not founded upon that 
generous and Christian principal of doing to others as we would that others should do unto us.  

I long to hear that you have declared an independence—and by the way in the new Code of Laws which I suppose it will 
be necessary for you to make I desire you would Remember the Ladies, and be more generous and favorable to them 
than your ancestors. Do not put such unlimited power into the hands of the husbands. Remember all men would be 
tyrants if they could. If particular care and attention is not paid to the Ladies, we are determined to foment a rebellion, 
and will not hold ourselves bound by any laws in which we have no voice or representation. 

That your sex are naturally tyrannical is a truth so thoroughly established as to admit of no dispute, but such of you as 
wish to be happy willingly give up the harsh title of master for the more tender and endearing one of friend. Why then, 
not put it out of the power of the vicious and the lawless to use us with cruelty and indignity with impunity. Men of 
sense in all ages abhor those customs which treat us only as the vassals of your sex. Regard us then as beings placed by 
providence under your protection and in imitation of the Supreme Being make use of that power only for our happiness. 

 
John Adams to Abigail Adams (in reply to her March 31 letter): 
Ap. 14, 1776 

As to your extraordinary Code of Laws, I cannot but laugh. We have been told that our struggle has loosened the bands 
of Government everywhere. That children and apprentices were disobedient — that schools and colleges were grown 
turbulent — that Indians slighted their guardians and negroes grew insolent to their masters. But your letter was the 
first intimation that another tribe more numerous and powerful than all the rest were grown discontented. — This is 



VIRGINIA INQUIRY COLLABORATIVE AND C3 TEACHERS  

                         

 

rather too coarse a compliment but you are so saucy, I won’t blot it out. 

Depend upon it, we know better than to repeal our masculine systems. Although they are in full force, you know they 
are little more than theory. We dare not exert our power in its full latitude. We are obliged to go fair, and softly, and in 
practice you know we are the subjects. We have only the name of masters, and rather than give up this, which would 
completely subject us to the despotism of the petticoat, I hope General Washington, and all our brave heroes would 
fight. I am sure every good politician would plot, as long as he would against despotism, empire, monarchy, aristocracy, 
oligarchy, or ochlocracy. — A fine story indeed. I begin to think the ministry as deep as they are wicked. After stirring up 
Tories, landjobbers, trimmers, bigots, Canadians, indians, negroes, Hanoverians, Hessians, Russians, Irish Roman 
Catholics, Scotch Renegades, at last they have stimulated them to demand new privileges and threaten to rebel. 
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Supporting Question 2 
Featured Source B Chickasaw's Message to Congress 

 

This source describes feelings of invasion when taking Native lands and is a plea for that to stop.  It is available online at 
http://historymatters.gmu.edu/d/7441  

We are Told that the Americans have 13 Councils Compos’d of Chiefs and Warriors: The Chickasaws Send a Message of 
Conciliation to Congress, 1783 

The Chickasaw Indians occupied a key region of northern Mississippi. They held in check the French and Choctaws with 
their allies and trading partners the British. The American Revolution ended that balance of power. The Chickasaws 
sought neutrality but also felt allegiance to the British due to their long-held ties. In 1779, the Virginians sent 
threatening messages warning them of dire consequences if they did not make peace. The Chickasaw chiefs replied in a 
bold manner. The Mississippi River valley changed signifcantly when the Spanish replaced the British in West Florida. 
The Chickasaws found themselves without allies and caught in a competitive crossfire between Spain, the new United 
States government, and the various new states. The once defiant Chickasaw leaders sought to inaugurate a new 
relationship with the new United States by sending this message to Congress in the spring of 1783. They desired a halt to 
encroachments on their land and regular access to supplies in order to appease their belligerent young warriors. 

 

July 28, 1783 

TO HIS EXCELLENCY THE PRESIDENT OF THE HONORABLE CONGRESS OF TEJ UNITED AMERICAN STATES 

Friend & Brother, 

This is the first talk we ever sent you-we hope it will not be the last. We desire you to open your Ears to hear, and your 
heart to understand us, as we shall always be ready to do to your talks, which we expect will be good, as you are a great 
and wise man. 

Brother, 

When our great father the King of England called away his warriors, he told us to take your People by the hand as friends 
and brothers. Our hearts were always inclined to do so & as far as our circumstances permitted us, we evinced our good 
intentions as Brothers the Virginians can testify-It makes our hearts rejoice to find that our great father, and his children 
the Americans have at length made peace, which we wish may continue as long as the Sun and Moon, And to find that 
our Brothers the Americans are inclined to take us by the hand, and Smoke with us at the great Fire, which we hope will 
never be extinguished. 

Brother, 

Notwithstanding the Satisfaction all these things give us we are yet in confusion & uncertainty. The Spaniards are 
sending talks amongst us, and inviting our young Men to trade with them. We also receive talks from the Governor of 



VIRGINIA INQUIRY COLLABORATIVE AND C3 TEACHERS  

                         

 

Georgia to the same effect-We have had Speeches from the Illinois inviting us to a Trade and Intercourse with them-Our 
Brothers, the Virginians Call upon us to a Treaty, and want part of our land, and we expect our Neighbors who live on 
Cumberland River, will in a Little time Demand, if not forcibly take part of it from us, also as we are informed they have 
been marking Lines through our hunting grounds: we are daily receiving Talks from one Place or other, and from People 
we Know nothing about. We Know not who to mind or who to neglect. We are told that the Americans have 13 Councils 
Compos’d of Chiefs and Warriors. We Know not which of them we are to Listen to, or if we are to hear some, and Reject 
others, we are at a loss to Distinguish those we are to hear. We are told that you are the head Chief of the Grand 
Council, which is above these 13 Councils: if so why have we not had Talks from you,-We are head men and Chiefs and 
Warriors also: and have always been accustomed to speak with great Chiefs & warriors-We are Likewise told that you 
and the Great men of your Council are Very Wise-we are glad to hear it, being assured that you will not do us any 
Wrong, and therefore we wish to Speak with you and your Council, or if you Do not approve of our so Doing, as you are 
wise, you will tell us who shall speak with us, in behalf of all our Brothers the Americans, and from whare and whome 
we are to be supplyed with necessarries in the manner our great father supplied us-we hope you will also put a stop to 
any encroachments on our lands, without our consent, and silence all those People who sends us Such Talks as inflame 
& exasperate our Young Men, as it is our earnest desire to remain in peace and friendship with our Br: the Americans for 
ever. 

Brother, 

The King our Common father always left one of his beloved Men among us, to whom we told anything we had to say, 
and he soon obtained an answer-and by him our great Father, his Chiefs & headmen spoke to us. 

Our great father always gave him goods to cover the nakedness of our old men who could not hunt, our women and our 
children, and he was as one mouth, and one tongue between us, and was beloved of us all. Such a man living among us 
particularly at this time, would rescue us from the darkness and confusion we are in. By directing us to whom we should 
speak, and putting us in the right Path that we should not go wrong. 

We have desired our Br. Mr. Donne, who brought talks from General Clark, and has been some time among us, to 
deliver this talk to you, and speak it in our behalf to your Grand Council, that you may know our want, and as you are 
wise, that you may direct us what to do for the best. He has Promised, at our desire to take it to your great council fire & 
to bring as your answer, that you may be no more in the dark-beleive what he tells you from us; we have told him all 
that is in our hearts. 

Brothers, we are very poor for necessaries, for ammunition particularly. We can supply ourselves from the Spaniards but 
we are averse to hold any intercourse with them, as our hearts are always with our Brothers the Americans. We have 
advised our young men to wait with patience for the answer to this talk, when we rest assured of having supplies, and 
everything so regulated that no further confusion may ensue. We wish that this land may never again be stained with 
the blood of either white or Red men, that piece may last forever and that both our women and children may sit down 
in safety under their own shade to enjoy without fear or apprehension the Blessing which the good Spirit enriches them 
with. Brother, we again desire you and your chiefs to listen to what we say that we shall not have to Repeat it again, and 
as you are all Wise, you will know what to do. 

Done at Chuck-ul-issah our Great Town the 28th Day of July, 1783. 

MINGHOMA, PYAMATHAHAW, KUSHTHAPUSHASA, PYAMINGOE of Christhautra, PYAMINGO of Chuckaferah. 
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Source: William P. Palmer, ed., Calendar of Virginia State Papers and other Manuscripts from January 1, 1752 to 
December 31, 1784 Preserved in the Capitol at Richmond (Richmond, VA., 1883), 3:515–17. 
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Supporting Question 2 
Featured Source C Four Petitions Against Slavery    

 

This source include three pleas from enslaved peoples to state legislatures for their freedom and is available online at 
http://www.historyisaweapon.com/defcon1/fourpetitionsagainstslavery.html. 
 

"Felix" (Unknown last name) Slave Petition for Freedom (January 6, 1773) 

The humble PETITION of many Slaves, living in the Town of Boston, and other Towns in the Province is this, namely That 
your Excellency and Honors, and the Honorable the Representatives would be pleased to take their unhappy State and 
Condition under your wise and just Consideration. 

We desire to bless God, who loves Mankind, who sent his Son to die for their Salvation, and who is no respecter of 
Persons; that he hath lately put it into the Hearts of Multitudes on both Sides of the Water, to bear our Burthens, some 
of whom are Men of great Note and Influence; who have pleaded our Cause with Arguments which we hope will have 
their weight with this Honorable Court. 

We presume not to dictate to your Excellency and Honors, being willing to rest our Cause on your Humanity and justice; 
yet would beg Leave to say a Word or two on the Subject. Although some of the Negroes are vicious, (who doubtless 
may be punished and restrained by the same Laws which are in Force against other of the Kings Subjects) there are 
many others of a quite different Character, and who, if made free, would soon be able as well as willing to bear a Part in 
the Public Charges; many of them of good natural Parts, are discreet, sober, honest, and industrious; and may it not be 
said of many, that they are virtuous and religious, although their Condition is in itself so unfriendly to Religion, and every 
moral Virtue except Patience. How many of that Number have there been, and now are in this Province, who have had 
every Day of their Lives embittered with this most intolerable Reflection, That, let their behavior be what it will, neither 
they, nor their Children to all Generations, shall ever be able to do, or to possess and enjoy any Thing, no, not even Life 
itself, but in a Manner as the Beasts that perish. 

We have no Property. We have no Wives. No Children. We have no City. No Country. But we have a Father in Heaven, 
and we are determined, as far as his Grace shall enable us, and as far as our degraded contemptuous Life will admit, to 
keep all his Commandments: Especially will we be obedient to our Masters, so long as God in his sovereign Providence 
shall suffer us to be holden in Bondage. 

It would be impudent, if not presumptuous in us, to suggest to your Excellency and Honors any Law or Laws proper to be 
made, in relation to our unhappy State, which, although our greatest Unhappiness, is not our Fault; and this gives us 
great Encouragement to pray and hope for such Relief as is consistent with your Wisdom, justice, and Goodness. 

We humbly beg Leave to add but this one Thing more: We pray for such Relief only, which by no Possibility can ever be 
productive of the least Wrong or Injury to our Masters; but to us will be as Life from the dead. 

Signed, Felix 
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Peter Bestes and Other Slaves Petition for Freedom (April 20, 1773) 

Sir, 

The efforts made by the legislative of this province in their last sessions to free themselves from slavery, gave us, who 
are in that deplorable state, a high degree of satisfaction. We expect great things from men who have made such a 
noble stand against the designs of their fellow-men to enslave them. We cannot but wish and hope Sir, that you will 
have the same grand object, we mean civil and religious liberty, in view in your next session. The divine spirit of 
freedom, seems to fire every humane breast on this continent, except such as are bribed to assist in executing the 
execrable plan. 

We are very sensible that it would be highly detrimental to our present masters, if we were allowed to demand all that 
of right belongs to us for past services; this we disclaim. Even the Spaniards, who have not those sublime ideas of 
freedom that English men have, are conscious that they have no right to all the service of their fellow-men, we mean the 
Africans, whom they have purchased with their money; therefore they allow them one day in a week to work for them-
selve[s], to enable them to earn money to purchase the residue of their time, which they have a right to demand in such 
portions as they are able to pay for (a due appraizment of their services being first made, which always stands at the 
purchase money). We do not pretend to dictate to you Sir, or to the honorable Assembly, of which you are a member: 
We acknowledge our obligations to you for what you have already done, but as the people of this province seem to be 
actuated by the principles of equity and justice, we cannot but expect your house will again take our deplorable case 
into serious consideration, and give us that ample relief which, as men, we have a natural right to. 

BUT since the wise and righteous governor of the universe, has permitted our fellow men to make us slaves, we bow in 
submission to him, and determine to behave in such a manner, as that we may have reason to expect the divine 
approbation of, and assistance in, our peaceable and lawful attempts to gain our freedom. 

WE are willing to submit to such regulations and laws, as may be made relative to us, until we leave the province, which 
we determine to do as soon as we can from our joynt labours procure money to transport ourselves to some part of the 
coast of Africa, where we propose a settlement. We are very desirous that you should have instructions relative to us, 
from your town, therefore we pray you to communicate this letter to them, and ask this favor for us. 

In behalf of our fellow slaves in this province, And by order of their Committee. 

Peter Bestes, Sambo Freeman, Flexi Holbrook, and Chester Joie  
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Petition of a Great Number of Negros to the Massachusetts House of Representatives (January 13, 1777) 

To the Honorable Council and House of Representatives for the State of Massachusetts-Bay in General Court assembled 
January 13th[,] 1777. 

The Petition of a great number of Negroes who are detained in a state of Slavery in the Bowels of a free and Christian 
Country Humbly Shewing: 

That your Petitioners apprehend that they have, in common with all other Men, a natural and unalienable right to that 
freedom, which the great Parent of the Universe hath bestowed equally on all Mankind, and which they have never 
forfeited by any compact or agreement whatever—But they were unjustly dragged, by the cruel hand of Power, from 
their dearest friends, and some of them even torn from the embraces of their tender Parents, from a populous, pleasant 
and plentiful Country—and in Violation of the Laws of Nature and of Nation and in defiance of all the tender feelings of 
humanity, brought hither to be sold like Beasts of Burden, and like them condemned to slavery for Life—Among a 
People professing the mild Religion of Jesus—A People not insensible of the sweets of rational freedom—Nor without 
spirit to resent the unjust endeavors of others to reduce them to a State of Bondage and Subjection. 

Your Honors need not to be informed that a Life of Slavery, like that of your petitioners, deprived of every social 
privilege, of everything requisite to render Life even tolerable, is far worse than Non-Existence—In imitation of the 
laudable example of the good People of these States, your Petitioners have long and patiently waited the event of 
Petition after Petition by them presented to the legislative Body of this State, and cannot but with grief reflect that their 
success has been but too similar. 

They cannot but express their astonishment, that it has never been considered, that every principle from which America 
has acted in the course of her unhappy difficulties with Great-Britain, pleads stronger than a thousand arguments in 
favor of your Petitioners. 

They therefore humbly beseech your Honors, to give this Petition its due weight and consideration, and cause an Act of 
the Legislature to be passed, whereby they may be restored to the enjoyment of that freedom which is the natural right 
of all Men—and their Children (who were born in this Land of Liberty) may not be held as Slaves after they arrive at the 
age of twenty one years. 

So may the Inhabitants of this State (no longer chargeable with the inconsistency of acting, themselves, the pan which 
they condemn and oppose in others) be prospered in their present glorious struggles for liberty; and have those 
blessings secured to them by Heaven, of which benevolent minds can not wish to deprive their fellow Men. 

And your Petitioners, as in Duty Bound shall ever pray. 
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Supporting Question 2 
Featured Source D Proclamation of 1763 - Letter from George Washington 

 
This source is a letter from George Washington where he describes the Proclamation of 1763 as “a temporary expedient 
to quiet the Minds of the Indians”  and is available online at 
https://www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/timeline/amrev/britref/cra
wford.html. 
 

George Washington to William Crawford, September 21, 1767 

Relations between Great Britain, its North American colonies, and the Indians were often difficult, to say the least. The 
British wanted to solve these problems so they could reduce the number of British troops needed and thereby reduce 
expenses. One attempt to bring peace was the Proclamation of 1763. This edict created a line of settlement beyond 
which colonists were forbidden to settle. In the following letter from George Washington to William Crawford, what 
views of the Proclamation did Washington express? In what ways might the Proclamation have affected Washington's 
personal interests? How did Washington distinguish "valuable" from "ordinary" or "middling" land? 

I then desird the favour of you (as I understood Rights might now be had for the Lands, which have fallen within the 
Pensylvania Line) to look me out a Tract of about 1500, 2000, or more Acres somewhere in your Neighbourhood 
meaning only by this that it may be as contiguous to your own Settlemt. as such a body of good Land coud be found 
and about Jacobs Cabbins or somewhere on those Waters I am told this might be done. It will be easy for you to 
conceive that Ordinary, or even middling Land woud never answer my purpose or expectation so far from Navigation 
and under such a load of Expence as those Lands are incumbred with; No: A Tract to please me must be rich (of which 
no Person can be a better judge than yourself) and if possible to be good and level; Coud such a piece of Land as this 
be found you woud do me a singular favour in falling upon some method to secure it immediately from the attempts 
of any other as nothing is more certain than that the Lands cannot remain long ungranted when once it is known that 
Rights are to be had for them. What mode of proceeding is necessary in order to accomplish this design I am utterly at 
a loss to point out to you but as as your own Lands are under the same Circumstances self Interest will naturally lead 
you to an Inquiry? 
 
The other matter, just now hinted at and which I proposed in my last to join you in attempting to secure some of the 
most valuable Lands in the King's part which I think may be accomplished after a while notwithstanding the 
Proclamation that restrains it at present and prohibits the Settling of them at all for I can never look upon that 
Proclamation in any other light (but this I say between ourselves) than as a temporary expedient to quiet the Minds of 
the Indians and must fall of course in a few years especially when those Indians are consenting to our Occupying the 
Lands. Any person therefore who neglects the present oppertunity of hunting out good Lands and in some measure 
marking and distinguishing them for their own (in order to keep others from settling them) will never regain it, if 
therefore you will be at the trouble of seeking out the Lands I will take upon me the part of securing them so soon as 
there is a possibility of doing it and will moreover be at all the Cost and charges of Surveying and Patenting &c. after 
which you shall have such a reasonable proportion of the whole as we may fix upon at our first meeting as I shall find it 
absolutely necessary and convenient for the better furthering of the design to let some few of my friends be concernd 
in the Scheme and who must also partake of the advantages. 
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Supporting Question 3 

 
The third supporting question asks, "How did various perspectives contribute to the start of the American Revolution? 
As Great Britain expanded control over the American colonies, many colonists became dissatisfied and rebellious. Great 
Britain desired to remain a world power, which resulted in a conflict with the French known as the French and Indian 
War. Great Britain imposed taxes, such as the Stamp Act and Tea Act, to raise necessary revenue to pay the cost of the 
French and Indian War and help finance the maintenance of British troops in the colonies.  Meanwhile, the colonies had 
no representation in Parliament. Some colonists resented the power of the colonial governors and opposed the British 
taxes. Colonists began to speak out in various ways.  Some from the wealthy class wrote a Declaration of Rights and 
Grievances to King George III listing the problems they had against the king.  Sam Adams and Paul Revere led colonists (a 
variety of people represented) to throw tea into the Boston Harbor in protest of the tax on tea.  Middle class merchants 
were among some of the colonists resisting the Stamp Act as their businesses were negatively affected.  African 
Americans were the first to be killed in a violent colonist response to the Intolerable Acts in the Boston Massacre.  Some 
enslaved peoples wondered if fighting would mean their freedom.  Some American Indians wrestled with what this 
could mean for their native land.            

The featured sources include a letter to King George III that stated the injustices of the British government (rights and 
grievances), a letter from Sam Adams showcasing an unhappy response to the Tea Act, political cartoons depicting 
perspectives about the Tea Act and Intolerable Acts, a political cartoon showcasing an unhappy merchant in response to 
the Stamp Act, and a powerful painting showing African Americans in the Boston Massacre.   

The formative performance task is to write a paragraph describing how injustices experienced by a social class may have 
influenced their feelings about the American Revolution.    

The following procedure may be used to support students as they complete this task. 

● Students review the notes they already have about social class and various perspectives of groups of people.   

● Students look through various primary sources to determine who may have been affected by the event.  

● Students complete the “then” part of the previous Somebody-Wanted-But-So organizer to show what the next 
steps were in the American Revolution as a result of the injustices. 

● Students use their organizer to write a paragraph describing how injustices experienced by a social class may 
have influenced their feelings towards starting the American Revolution.    
 

Work on the formative performance task provides students an opportunity to gather information they will need in 
responding to the compelling question.     
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Supporting Question 3 
Featured Source A Declaration of Rights and Grievances  

 

This source is a declaration the King George III stating why the colonists were unhappy with the current British 
government  and is available online at 
https://www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/timeline/amrev/rebelln/rig
hts.html. 
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Supporting Question 3 
Featured Source B Digital Public Library: Letter from Sam Adams in response to Tea Act 

 

This source a letter in reaction to the Tea Act from Sam Adams and is available online at https://dp.la/primary-source-
sets/road-to-revolution-1763-1776/sources/9. 
 

 

Transcription: 

Gentlemen 

We the Subscribers ^Freeholders^ in the Town of Boston being justly alarmed at the Reports that the East India 
Company in London are about Shipping a Cargoe [[object Object]] or Cargoes of Tea into this [[object Object]] 
& the other Colonies [[object Object]] Esteeming it a Political Plan of the British Administration whereby we 
have Reason to fear not only that if Trade upon which we Depend for our Subsistence is threatened to be totally 
Destroyd [[object Object]], but what is much more than anything in Life to be Dreaded, the Tribute which is 
Laid upon the Importation of that Article will be fixed & established and our Liberties which we have been long 
Struggling for, will be Lost to us & our Posterity—Wherefore we Desire you would Immediately call a Meeting 
of the Freeholders & Inhabitants of the Town, that their Sense of the Matter may be taken & such ^steps^ be 
[[object Object]] as to their Safety & well being shall ascertain 

We are with great Regard your Respectfull [[object Object]] fellow Citizens 

Sam Adams  
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Supporting Question 3 
Featured Source C Tea Act and Intolerable Acts Political Cartoons 

 

This source includes two political cartoons that depict reactions to the Tea Act and Intolerable Acts and is available online 
at https://blogs.loc.gov/picturethis/2019/12/in-the-aftermath-of-the-boston-tea-party-british-and-american-
perspectives/. 
 

In the Aftermath of the Boston Tea Party: British and American Perspectives 

The following is a guest post by Sara W. Duke, Curator of Popular and Applied Graphic Arts, Prints and Photographs. 

As a curator of historical prints, one of the first questions I ask myself is, “Why does this print exist?” It is an essential 
question to ask when trying to use pictures to explain the past. Take, for example, the Boston Tea Party, which occurred 
when angry colonists, dressed as American Indians, destroyed 342 chests of tea on December 16, 1773 to protest recent 
tax hikes imposed by the British Parliament. For nearly a century, the only contemporary depictions of the reaction to 
the Boston Tea Party that the Library of Congress had to offer researchers were those created in England for a British 
audience. An example is the mezzotint print attributed to Philip Dawe, The Bostonians in Distress, which was published 
in London in the wake of the Intolerable Acts, which the British Parliament passed to punish Boston. 

One of the Intolerable Acts was the Boston Port Act, 
enacted by the British Parliament on March 31, 1774 
which closed the port to everything except food and fuel. 
However, the print was published several months later in 
London, on December 16, 1774. When The Bostonians in 
Distress appeared on the British market, it reflected 
wishful thinking and may have served as pro-government 
propaganda to encourage the British populace to see the 
expense of military intervention in the colonies as 
effective and worthwhile. The British image shows a 
starving city surrounded on all sides by the British Army 
and Navy and depicts a few rough British sailors offering 
fish and kindling in exchange for “Promises” from the 
colonists. The cartoonist quotes Psalm 107, further giving 
the British god-like power over the transgressions of 
Massachusetts. 

The Bostonians in Distress, Attributed to Philip Dawe. 
Printed in London for R. Sayer and J. Bennett, Map & 
Printsellers, No. 53 Fleet Street, as the Act directs, 19 
Novr. 1774. From the British Cartoon Prints Collection.  
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In reality, the Boston Port Act united colonial support for the suspension of trade with Great Britain and led to the founding 
of the First Continental Congress, which met on September 1, 1774. By the time it disbanded on October 26, 1774, the 
leaders had organized resistance to the Intolerable Acts and issued the Declaration of Rights. Another notable event 
which occurred just before the publication of The Bostonians in Distress was the 1774 British election, a victory which 
gave the previous Prime Minister, Frederick, Lord North, another term. 

As a counterpoint, in 2016 the Library acquired a print produced in either Philadelphia or New York and attributed to 
Henry Dawkins, Liberty triumphant; or the downfall of oppression, also printed in 1774. 

This complicated cartoon shows the 
major players in the American conflict: 
the Sons of Liberty, the Loyalists, and the 
British, as if one were looking down from 
the far north, so that England is on the 
left and the American colonies on the 
right. Although there is no date of 
publication on the print, it refers to 
events that occurred between the Boston 
Tea Party and April 1774, and reflects the 
British and the American response to the 
Intolerable Acts. 

Liberty triumphant; or the downfall of 
oppression. Engraving by Henry Dawkins, 
circa 1774.  

Dawkins offers some clues as to why he 
created his cartoon. Fame and Liberty, 
two allegorical figures in the upper right, 
celebrate the actions of the Sons of 
Liberty. On the left, the cartoonist places 

noted Philadelphia Loyalist, Dr. John Kearsley, in the clutches of Belzebub, a devil. Nearby boxes of tea that have been 
rejected by colonists, have returned to England. Across the ocean, America, represented as an American Indian woman, 
aims her arrow demanding that the Sons of Liberty help her maintain her freedom. The Sons of Liberty are feather-clad, 
a visual reference to the Boston Tea Party. The Loyalists, standing below the Sons of Liberty, are determined to behave 
as if they, too, did not want trade or tea from England. Most British prints fail to reflect the real division in the colonies; 
some people wanted to remain loyal to the crown but were under intense pressure to declare independence. Dawkins, 
on the other hand, understood the nuances between rebellion and conciliation in the British colonies in the continuum 
of reaction to the Intolerable Acts. 

Together, these two images tell part of the story of the reaction to the Boston Tea Party and the Intolerable Acts. 
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Supporting Question 3 
Featured Source D Stamp Act Denounced Political Cartoon  

 

This source is a political cartoon that portrays an anger and frustration of a middle class merchant towards the Stamp 
Act  and is available online at … https://www.loc.gov/resource/cph.3a51603/. 
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Supporting Question 3 
Featured Source E Boston Massacre Image - Death 

 

This source is a painting depicting African Americans at the Boston Massacre and is available online at 
https://www.tolerance.org/sites/default/files/2019-11/Teaching-Hard-History-American-Slavery-6-12-Framework.pdf 
(page 22).   
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Summative Performance Task 

 

At this point in the inquiry students have examined some causes of the American Revolution through the perspectives of 
members of various social classes.  Students should be able to demonstrate the breadth of their understanding and their 
ability to use evidence from multiple sources to support their claims. In this summative performance task, students are 
asked to construct an evidence-based argument responding to the compelling question “Does social class impact 
feelings of injustice?” It is important to note that students’ arguments could take a variety of forms, including a detailed 
outline, poster, or essay.  

Students’ arguments likely will vary, but could include any of the following.  

● Social class impacted feelings of injustice during the American Revolution.  Merchants experienced injustice in 
colonial America because of taxes and trade restrictions, enslaved people because of ownership and exclusion 
from their culture, small landowners because of restrictions on fertile lands west of the Appalachian Mountains, 
American Indians because of confiscation of ancestral lands, and women because of exclusion from economic 
and political activities.  As a result of these injustices, these social classes were eager to rise together to join in 
the American Revolution.     

● Social class did not impact feelings of injustice differently, instead those feelings were spread among all people 
regardless of class.  As demonstrated in the American Revolution, even though there were varying degrees of 
economic wealth, the wealthy elite, middle class, and people in poverty were all represented to fight together 
for a common cause - freeing the colonists from British rule.    

● Social class interacted with other identity categories to impact feelings of injustice in unpredictable ways during 
the American Revolution.  

 
To extend this inquiry, students can complete the PZ Thinking Routine: True for Who?  for various groups of people (see 
Appendix D) 

• What can the person or thing perceive?  
• What might the person or thing know about or believe?  
• What might the person or thing care about? 

 

To take informed action students complete the following steps. 

● Students demonstrate that they understand by brainstorming injustices that social classes face today within 
their own communities.  

● Students assess by creating an anonymous survey to gather information from members in their community 
about social class injustices.     

● Students act by publishing public survey results to the school community to bring awareness to issues of social 
class injustice. 
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Appendix A  
See Think Wonder  Project Zero Thinking Strategies 

https://pz.harvard.edu/sites/default/files/See%20Think%20Wonder_2.pdf 
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Appendix B  
Graphic Organizer Concept Map  

https://www.education.com/download/worksheet/173003/concept-web-template.pdf 
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Appendix C  
Graphic Organizers Somebody Wanted But So 

https://www.cms.k12.nc.us/northstarreadingpartners/Documents/3rdgrade_lesson_25_so
mebody_wanted_practice.pdf 
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Appendix D  
True for Who? Project Zero Thinking Routine 

https://pz.harvard.edu/sites/default/files/True%20for%20Who_0.pdf 

 

 


