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Reconstruction 

What does it take to secure 
equality? 

 
The Fifteenth Amendment. Celebrated May 19th 1870 created by Thomas Kelly, 1870. Collection of the Smithsonian National 
Museum of African American History and Culture. http://n2t.net/ark:/65665/fd5cbd33521-234c-471b-862b-75801877baab  

Supporting Questions 

1. How did African Americans advocate for their rights? 
2. What were the early successes in providing political rights to African Americans?  
3. How did African Americans achieve political, economic and social gains?   
4. What is the legacy of Reconstruction?
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Reconstruction 
 

What does it take to secure equality? 

Virginia Social Studies 
Standards 

USII.3a. b. Analyze the impact of the 13th, 14th, and 15th Amendments to the Constitution of the 
United States of America and how they changed the meaning of citizenship. Describe the impact of 
Reconstruction policies on the South and North 

Staging the Compelling 
Question 

Examine the picture The Fifteenth Amendment. Celebrated May 19th 1870 above and predict what 
could have prevented African Americans from experiencing the freedoms shown in the picture. 

 
Supporting Question  Supporting Question  Supporting Question  Supporting Question 

How did African Americans 
advocate for their rights? 

 What were the early 
successes in providing 
political rights to African 
Americans?   

 How did African Americans 
achieve political, economic 
and social gains?   

 What is the legacy of 
Reconstruction?   

Formative Performance 
Task 

 Formative Performance 
Task 

 Formative Performance 
Task 

 Formative Performance 
Task 

Write a 3-5 sentence 
paragraph identifying, with 
evidence, methods used by 
African Americans to 
advocate for their rights.   

 Evaluate and rank the 
actions of the government 
from greatest to least 
impact on the rights of 
African Americans.  Write a 
concluding statement 
explaining your ranking.    

 Create a chart of the social, 
political and economic 
gains made by African 
Americans after the federal 
government guaranteed 
their rights.  

 Create or complete a 
graphic organizer of the 
legacies of Reconstruction 
as highlighted in each 
source, including short 
term, as well as long term 
legacies.    

Featured Sources  Featured Sources  Featured Sources  Featured Sources 
Source A: Call for NY 
Colored Convention 
Source B: Frederick 
Douglass speech 
Source C: Meeting of Black 
leaders and Union Military 
Source D: Norfolk’s Black 
Community Presents 
Address for Equal Rights 
 

 Source A:  Emancipation 
Proclamation  
Source B:  13th, 14th and 
15th Amendments 
Amendment  
Source C:  Civil Rights Act of 
1866 
Source D: Freedmen's 
Bureau images 
Source E: Federal Military 
control map 

 Source A:  The First Vote  
Source B:  Fisk University 
Jubilee Singers  
Source C: South Carolina 
Legislature 
Source D:  Image of 1st 
Colored Members of U.S. 
Congress 
Source E:  Nicodemus, 
Kansas  

 Source A: South Carolina 
Black Codes 
Source B: The Colored 
American Magazine  
Source C: Black Wall Street  
Source D:  Virginia House 
Joint Resolution 65 
Source E:  Eric Foner 
speech   

 

Summative 
Performance 

Task 

ARGUMENT. Construct an argument that addresses the compelling question using specific claims and 
relevant evidence from historical sources while acknowledging competing views. 

EXTENSION. Make a short video reframing the story of Reconstruction by showcasing ways in which black 
people took a lead in demanding equal rights and freedoms.  

Taking 
Informed 

Action 

UNDERSTAND. Identify an instance today of people experiencing unequal treatment under the law.  
ASSESS. Consider how people (including students) are able to work toward guaranteeing equal rights and 
freedoms for all citizens. 
ACT. Students act by contacting at least one organization to learn more about how they may support the 
organization’s work. 

 
*Featured sources are suggested and links are provided.  It may be that these links are broken and we apologize in advance for the 
inconvenience. This inquiry was developed by …
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Overview 

Inquiry Description 

This inquiry leads students to examine the ways that African Americans were leading voices in an ongoing effort 
to guarantee equal rights and freedoms for all people in the United States. Contrary to the oft repeated 
narrative that the US Government benevolently granted freedoms to African Americans, the questions, tasks, 
and sources in this inquiry ask students to look at ways African Americans were active leaders in working for 
those rights and freedoms. The tasks completed under each supporting question help the student to investigate 
the scope and depth of the African American voices working towards equal rights before the Civil War through 
the Reconstruction and after.  Students will learn of federal government actions taken to support the voices 
working for rights and freedoms as well as actions taken against those efforts.   An analysis of sources help 
students to investigate the economic, political and social gains African Americans made during and after 
Reconstruction.  Students will also look at the efforts that former Confederate states took to limit African 
American rights that had been guaranteed them by the US Constitution. By completing this inquiry, students will 
gain a deeper understanding that hard-won rights and freedoms can still be denied if the power to enforce them 
is held by someone else.  

This inquiry highlights the following Virginia social studies standards. 

● USII.3a The student will analyze the impact of the 13th, 14th, and 15th Amendments to the Constitution 
of the United States and how they changed the meaning of citizenship 

● USII.3b The student will describe the impact of Reconstruction policies of the South and North 

This inquiry is expected to take five 50-minute class periods. The inquiry time frame could expand if teachers think their 
students need additional instructional experiences (e.g., supporting questions, formative performance tasks, featured 
sources, writing). Teachers are encouraged to adapt the inquiry to meet the needs and interests of their particular 
students. This inquiry lends itself to differentiation and modeling of historical thinking skills while assisting students in 
reading the variety of sources.  

Structure of the Inquiry  

In addressing the compelling question “What does it take to secure equality? students work through four supporting 
questions, each with a formative performance task and featured sources in order to construct an argument with 
evidence while acknowledging competing perspectives.  

The formative performance tasks build on each other and help the student construct the knowledge needed to answer 
the compelling question. Ultimately, students make an argument in response to the compelling question using evidence 
gained from the featured sources. 
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Staging the Compelling Question 

 
In staging the compelling question, students will discuss who has power and control over our lives.  Teachers should 
guide the discussion to include addressing the extent that we hold some power over our own lives but in some ways, 
others have power to deny us what we want? This could be a simple example of family dynamics and the power of a 
parent in denying a teenager the power to do what they want. 

Examine the picture below and describe the examples of the rights and freedoms that African Americans are promised 
in that picture. Have students predict who and what powers could have prevented African Americans from experiencing 
the freedoms shown in the picture. 

 
The Fifteenth Amendment. Celebrated May 19th 1870 created by Thomas Kelly, 1870. Collection of the Smithsonian National 
Museum of African American History and Culture. http://n2t.net/ark:/65665/fd5cbd33521-234c-471b-862b-75801877baab  
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Supporting Question 1 

 
The first supporting question asks, "How did African Americans advocate for their rights?  The first source is a call for a 
convention of all African Americans living in New York State.  This demonstrates that African Americans in the North 
recognized the need to take action towards gaining the right to vote in 1840--long before the Civil War.  Source B is an 
excerpt from Frederick Douglass’s speech “What the Black Man Wants,” in which he eloquently states the need to grant 
the right to vote to African Americans. The source contains notes from a meeting between Black religious leaders and 
Union Military leaders including General Sherman towards the end of the Civil War. It was during this meeting that 
church leaders told Sherman that they needed land if they were to be successful in their new lives as free men. Another 
source highlights a Colored Monitor Union Club’s meeting in Norfolk, Virginia.  The group became the first in the United 
States to demand equal rights on a national level.   

After examining these sources, the formative performance task is to write a 3-5 sentence paragraph identifying, with 
evidence, methods used by African Americans to advocate for their rights.  This task will help students build toward 
responding to the compelling question as students begin to understand the importance of self-advocacy.   

The following procedure may be used to support students as they complete this task. 

● Encourage students to annotate the resources to document their thinking.  

● Remind students to start with a strong thesis answering the supporting question. They should follow this with 
their evidence and finish with a strong conclusion that sums up their findings.   

● Students who need additional support may benefit from sentence frames and/or a graphic organizer that helps 
structure their paragraph.   
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Supporting Question 1 
Featured Source A Call for New York Colored Convention 

 
This source is an excerpt from the Convention of the Colored Inhabitants of the State of New York (1840 : Albany, NY), “A 
Call for a Convention of the Colored Inhabitants of the State of New York,” The full source is available from the Colored 
Conventions Project Digital Records, online at  https://omeka.coloredconventions.org/items/show/596  
 
 
“The principal legal disability which affects us is, our deprivation of the free exercise, in common with other men, of the 
elective franchise. A free suffrage is the basis of a free government, the safe-guard of a free people, the strength of the 
strong, the defence of the weak, a powerful auxiliary to respectability, wealth and usefulness; - and just in proportion as 
men are deprived of this, they are shorn of their strength, and are subject to poverty, disgrace, and abuse. 
 
We are convinced, fellow citizens, that not only our political, but our depressed condition in all other respects in the 
State, owes itself, not in the least sense, to the fact that we are politically weak, not possessing the unrestricted use of 
the elective franchise… 
 
... To seek a removal of this radical evil, is the object of calling you together in convention. 
 
...We therefore urge upon colored men in all sections of the State ... for the welfare of the State and of the Nation, to 
assemble at Albany on the 18th of August next…” 

__________________________________________________________- 
 
elective franchise: the right or privilege to vote in a public election 
 
suffrage: the right to vote in public or political elections  
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Supporting Question 1 
Featured Source B Frederick Douglass speech “What the Black Man Wants” 

 

This source is adapted from Frederick Douglass’ Speech “What the Black Man Wants” given to the Massachusetts Anti-
Slavery Society. January, 1865. and is available online at http://storyoftheweek.loa.org/2018/02/what-black-man-
wants.html. 

 

“...What is freedom? It is the right to choose one’s own employment. Certainly it means that, if it means any thing; and 
when any individual or combination of individuals, undertakes to decide for any man when he shall work, where he shall 
work, at what he shall work, and for what he shall work, he or they practically reduce him to slavery. 
 
... I am for the “immediate, unconditional, and universal” enfranchisement of the black man, in every State in the Union. 
[Loud applause.] Without this, his liberty is a mockery… 
 
... This is the hour. Our streets are in mourning, tears are falling at every fireside, and under the chastisement of this 
Rebellion we have almost come up to the point of conceding this great, this all-important right of suffrage. I fear that if 
we fail to do it now, if abolitionists fail to press it now, we may not see, for centuries to come, the same disposition that 
exists at this moment. Hence, I say, now is the time to press this right. 
 
... We may be asked, I say, why we want it. I will tell you why we want it. We want it because it is our right, first of all. 
 
... I hold that the American people are bound, not only in self-defence, to extend this right to the freedmen of the South, 
but they are bound by their love of country, and by all their regard for the future safety of those Southern States, to do 
this—to do it as a measure essential to the preservation of peace there… 
 
...What I ask for the Negro is not benevolence, not pity, not sympathy, but simply justice. [Applause.] The American 
people have always been anxious to know what they shall do with us... Everybody has asked the question, and they 
learned to ask it early of the abolitionists, “What shall we do with the Negro?” I have had but one answer from the 
beginning. Do nothing with us!... All I ask is, give him a chance to stand on his own legs! Let him alone! If you see him on 
his way to school, let him alone, don’t disturb him! If you see him going to the dinner-table at a hotel, let him go! If you 
see him going to the ballot-box, let him alone, don’t disturb him!...” 

____________________________________________________________ 
 
 
enfranchisement: the giving of the right to vote 
 
benevolence: quality of being well-meaning, kindness 
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Supporting Question 1 
Featured Source C Meeting of Black leaders and Union Military Authorities 

 

Newspaper Account for a Meeting between Black Religious Leaders and Union Military Authorities [New York, N.Y.  
February 13, 1865] http://www.freedmen.umd.edu/savmtg.htm 

 
MINUTES OF AN INTERVIEW BETWEEN THE COLORED MINISTERS AND CHURCH OFFICERS AT SAVANNAH WITH THE 
SECRETARY OF WAR AND MAJOR-GEN. SHERMAN. 

HEADQUARTERS OF MAJ.-GEN. SHERMAN,       

CITY OF SAVANNAH, GA., Jan., 12, 1865–8 P.M 

“...Second–State what you understand by Slavery and the freedom that was to be given by the President's proclamation. 

Answer–Slavery is, receiving by irresistible power the work of another man, and not by his consent.  The freedom, as I 
understand it, promised by the proclamation, is taking us from under the yoke of bondage, and placing us where we 
could reap the fruit of our own labor, take care of ourselves and assist the Government in maintaining our freedom. 

Third:  State in what manner you think you can take care of yourselves, and how can you best assist the Government in 
maintaining your freedom. 

Answer:  The way we can best take care of ourselves is to have land, and turn it and till it by our own labor–that is, by 
the labor of the women and children and old men; and we can soon maintain ourselves and have something to spare.  
And to assist the Government, the young men should enlist in the service of the Government, and serve in such manner 
as they may be wanted.  (The Rebels told us that they piled them up and made batteries of them, and sold them to 
Cuba; but we don't believe that.)  We want to be placed on land until we are able to buy it and make it our own...” 
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Supporting Question 1 
Featured Source D June 5, 1865: Norfolk’s Black Community Presents Address for Equal Rights 

 
On June 5, 1865, the African American community of Norfolk, Virginia, became the first in the country to seek equal 
rights on a national level with its Equal Suffrage address “to the People of the United States.”  The Zinn Education 
Project’s This Day in History feature provides access to the primary source, the Address, as well as the secondary source, 
the summary of the event.  It can be accessed online at https://www.zinnedproject.org/news/tdih/norfolk-address-for-
equal-rights/ . 
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Supporting Question 2  

 
The second supporting question asks, "What were the early successes in providing political rights to African Americans?” 
Students examine 6 sources before completing the formative performance task which is to evaluate and rank order the 
actions of the government from greatest to least impact on the rights of African Americans.  They will write a concluding 
statement explaining your ranking. 

The first source includes two excerpts from the Emancipation Proclamation, which freed the slaves in the rebelling 
states.  Many historians mark the beginning of Reconstruction with Lincoln’s Emancipation Proclamation.  Source B is 
the 13th, 14th and 15th Amendment respectively which freed the slaves and granted citizenship to all persons born or 
naturalized in the United States (regardless of color) and granted all men the right to vote. The additional sources 
include excerpts from the Civil Rights Act of 1866, the first post-war federal law guaranteeing certain rights to African 
Americans, a source highlighting the work of the federally created Freedmen’s Bureau, and a map of the federal military 
districts established in 1867 in order to enforce the 14th and 15th Amendments.  

The following procedure may be used to support students as they complete this task.   

● Prior to reviewing the sources, teachers might want students to engage in a discussion surrounding the types of 
rights that African Americans were asking for from Supporting Question 1.  This might be supplemented with a 
discussion of basic human and civil rights.  Having students rank those rights that they feel are most important 
prior to reading the sources might provide clarity as they rank said sources.   

● Annotating the sources to note the types of rights that were afforded to African Americans would support 
ranking.   

● It may be helpful for students to create a chart to organize the different types of rights that African Americans 
received during Reconstruction.  Some possibilities might include:  political rights, voting rights, educational 
rights, etc.  

● Make sure students can explain their ranking based upon their own values and the evidence.   
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Supporting Question 2 
Featured Source A Emancipation Proclamation  

 
 
Two excerpts from the Emancipation Proclamation 
https://www.ourdocuments.gov/doc.php?flash=false&doc=34&page=transcript#  
 
 
A Proclamation  
 
Whereas, on the twenty-second day of September, in the year of our Lord one thousand eight hundred and sixty-tow, a 
proclamation was issued by the President of the United States, containing, among other things, the following, to wit:   
 
“That on the ford day of January, in the year of our Lord one thousand eight hundred and sixty-three, all persons held as 
slaves with any State or designated part of a State, the people whereof shall be in rebellion against the United States, 
shal be then, thenceforward, and forever free; and the Executive Government of the United States, including the 
military and naval authority thereof, will recognize and maintain the freedom of such persons, and will do no act or acts 
to repress such person, or any of them, in any efforts they may make for their actual freedom.  
 
______________________________ 
 
And by virtue of the power, and the purpose aforesaid, I do order and declare that all person held as slaves within said 
designated States, and parts of States, are, and henceforward shall be free; and that the Executive Government of the 
United States, including the military and naval authorities thereof, will recognize and maintain the freedom of said 
persons.  
 
By the President, ABRAHAM LINCOLN 
WILLIAM H. SEWARD, Secretary of State  
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Supporting Question 2 
Featured Source B 13th, 14th, and 15th Amendments to the U.S. Constitution 

 
Images and text of the 13th, 14th, and 15th Amendments to the U.S. Constitution is available from the National Archives 
DocsTeach at 

● https://www.docsteach.org/documents/document/thirteenth-amendment 
● https://www.docsteach.org/documents/document/fourteenth-amendment 
● https://www.docsteach.org/documents/document/fifteenth-amendment  

 
13th Amendment 
Section 1 
Neither slavery nor involuntary servitude, except as a punishment for crime whereof the party shall have been duly 
convicted, shall exist within the United States, or any place subject to their jurisdiction  
Section 2:  
Congress shall have power to enforce this article by appropriate legislation.  
 
14th Amendment 
Section 1. All persons born or naturalized in the United States, and subject to the jurisdiction thereof, are citizens of the 
United States and of the State wherein they reside. No State shall make or enforce any law which shall abridge the 
privileges or immunities of citizens of the United States; nor shall any State deprive any person of life, liberty, or 
property, without due process of law; nor deny to any person within its jurisdiction the equal protection of the laws… 
 
15th Amendment 
Section 1. The right of citizens of the United States to vote shall not be denied or abridged by the United States or by any 
State on account of race, color, or previous condition of servitude. 
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Supporting Question 2 
Featured Source C The Civil Rights Act of 1866 

 

This source is an excerpt from the Civil Rights Act of 1866 and is available online at 
https://teachingamericanhistory.org/library/document/the-civil-rights-act-of-1866/ . 

 

“Be it enacted by the Senate and House of Representatives of the United States of America in Congress assembled, That 
all persons born in the United States and not subject to any foreign power, excluding Indians not taxed, are hereby 
declared to be citizens of the United States; and such citizens, of every race and color, without regard to any previous 
condition of slavery or involuntary servitude, except as a punishment for crime whereof the party shall have been duly 
convicted, shall have the same right, in every State and Territory in the United States, to make and enforce contracts, to 
sue, be parties, and give evidence, to inherit, purchase, lease, sell, hold, and convey real and personal property, and to 
full and equal benefit of all laws and proceedings for the security of person and property, as is enjoyed by white citizens, 
and shall be subject to like punishment, pains, and penalties, and to none other, any law, statute, ordinance, regulation, 
or custom, to the contrary notwithstanding. 

Sec. 2. And be it further enacted, That any person who, under color of any law, statute, ordinance, regulation, or custom, 
shall subject, or cause to be subjected, any inhabitant of any State or Territory to the deprivation of any right secured or 
protected by this act, or to different punishment, pains, or penalties on account of such person having at any time been 
held in a condition of slavery or involuntary servitude, except as a punishment for crime whereof the party shall have 
been duly convicted, or by reason of his color or race, than is prescribed for the punishment of white persons, shall be 
deemed guilty of a misdemeanor and, on conviction, shall be punished by fine not exceeding one thousand dollars, or 
imprisonment not exceeding one year, or both …” 
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Supporting Question 2 
Featured Source D Freedmen’s Bureau images 

 

This image is from A.R. Waud 1868 and depicts the work the Freedmen’s Bureau did and are available online at 
https://www.loc.gov/pictures/resource/cph.3c05555/   
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This image is from James Taylor 1866 and also depicts the work the Freedmen’s Bureau did and are available online a  

https://www.loc.gov/item/2009633700/   
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This image is a picture of a Freedman Beauro School at James Plantation, North Carolina 

https://nmaahc.si.edu/explore/initiatives/freedmens-bureau-records  
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Supporting Question 2 
Featured Source E Map of Federal Military Districts  

 
This is a map of the federal military districts established in 1867 and also showing dates of each state’s readmission into 
the Union. It is available online at  
https://wps.pearsoncustom.com/wps/media/objects/2428/2487068/atlas/Resources/ah3_m015.jpg Pearson Education, 
2003. 
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Supporting Question 3 

The third supporting question asks, "How did African Americans achieve political, economic and social gains?”  The 
featured sources for this question highlight gains made during Reconstruction.  Source A is a wood engraving that 
appeared on the cover of Harper’s Weekly in November 1867.  It celebrates African Americans voting for delegates for 
Virginia’s Constitutional Convention to ratify the 14th Amendment.  The next two sources provide students the 
opportunity to investigate how the era of Reconstruction opened educational and artistic doors for African Americans.  
The Fisk Jubilee Singers would break barriers as they shared the historic Negro spirituals that had been sung by slaves.  
Another source is a photocollage of the 1868 South Carolina legislature.  This legislature was the first to have a black 
majority. The image itself was created to undermine Radical Reconstruction.  Source E is a photo of the first African 
Americans elected to the United States Congress taken in 1872.  The final sources reference the town of Nicodemus, 
Kansas.  In 1877 over 300 African Americans migrated to Nicodemus for a new life.  It is the oldest surviving black 
community in Kansas.  Source F is a secondary source, a historic account from the Kansas Historical Society.   Source G is 
from the National Park Service, a video poem which highlights through images the changes in Nicodemus over time.  
These sources will demonstrate how African Americans, through Reconstruction policies, were able to make significant 
advances politically, economically and socially.   

 

The following procedure may be used to support students as they complete this task. 

● Review how historic events can be viewed through a political, economic and/or social lens.  Remind students 
that sometimes events can have aspects of all three contexts.   

● As students analyze the primary and secondary sources they should specifically look for events/actions that 
would lead to or result in political, economic or social advantages for African Americans.   
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Supporting Question 3 
Featured Source A Harper’s Weekly cover The First Vote  

 

According to the Reconstruction Acts, states would need to ratify the 14th amendment in order to be readmitted to the 
United States.  This would require a constitutional convention in Virginia.  Virginia held an election to choose the 
delegates for the convention on October 22, 1867.  In that election, 105,832 freedmen registered to vote, and 93,135 
voted in the election on October 22, 1867 (https://edu.lva.virginia.gov/dbva/items/show/102 ).   There would be 104 
delegates at the Virginia Constitutional Convention, 24 were African American. This cover of the November 16, 1867 
edition of Harper’s Weekly celebrates African American Virginians voting.  The artist, Alfred R. Waud depicted African 
American men, in dress indicative of their professions, in a queue waiting their turn to vote. It is available online at the 
Library of Congress, https://www.loc.gov/item/00651117/  
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Supporting Question 3 
Featured Source B Fisk University Jubilee Singers  

 

This source includes two resources about the Fisk University Jubilee Singers, including a brief essay about the Fisk Jubilee 
Singers website. The complete source is available online at http://fiskjubileesingers.org/about-the-singers/our-history/ . 
Additionally, a 3-minute video from the Tennessee Arts Commission Folklife Institute shares the history of the Fisk Jubilee 
Singers. The video can be found online at https://tnfolklife.org/resources/archive/teaching/fisk-jubilee-singers.   

 

Fisk University opened in Nashville in 1866 as the first American university to offer a liberal arts education to “young 
men and women irrespective of color.” Five years later the school was in dire financial straits. 

George L. White, Fisk treasurer and music professor then, created a nine-member choral ensemble of students and took 
it on tour to earn money for the University. The group left campus on October 6, 1871. Jubilee Day is celebrated 
annually on October 6 to commemorate this historic day. 

The first concerts were in small towns. Surprise, curiosity, and some hostility were the early audience response to these 
young black singers who did not perform in the traditional “minstrel fashion.” 

One early concert in Cincinnati brought in $50, which was promptly donated to victims of the notorious 1871 fire in 
Chicago. When they reached Columbus, the next city on tour, the students were physically and emotionally drained. Mr. 
White, in a gesture of hope and encouragement, named them “The Jubilee Singers,” a Biblical reference to the year of 
Jubilee in the Book of Leviticus, Chapter 25. 

Continued perseverance and beautiful voices began to change attitudes among the predominantly white audiences. 
Eventually skepticism was replaced by standing ovations and critical praise in reviews. Gradually they earned enough 
money to cover expenses and send back to Fisk. 

In 1872 they sang at the World Peace Festival in Boston and at the end of the year President Ulysses S. Grant invited 
them to perform at the White House. 

In 1873 the group grew to eleven members and toured Europe for the first time. Funds raised that year were used to 
construct the school’s first permanent building, Jubilee Hall. Today Jubilee Hall, designated a National Historic Landmark 
by the US Department of Interior in 1975, is one of the oldest structures on campus. The beautiful Victorian Gothic 
building houses a floor-to-ceiling portrait of the original Jubilee Singers, commissioned by Queen Victoria during the 
1873 tour as a gift from England to Fisk. 
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Supporting Question 3 
Featured Source C 1868 South Carolina Legislature  

 

This source features the 1868 South Carolina Legislature.  This image can be found at the Library of Congress:  
https://www.loc.gov/item/97504690/ .  The South Carolina legislature was the first legislature to have a majority of 
black representatives.  When the legislature convened there were 88 black men and 67 white men.  This photomontage 
was created in 1876 and distributed by those who opposed Radical Reconstruction.   
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Supporting Question 3 
Featured Source D Image of 1st Colored Members of United States Congress 

 
This source is “The first colored senator and representatives--in the 41st and 42nd Congress of the United States” and is 
available at https://www.loc.gov/resource/ppmsca.17564/ . New York: Currier and Ives, 1872. 
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Supporting Question 3 
Featured Source E Essay and visual information about Nicodemus, Kansas 

This essay from the Kansas Historical Society provides a history of the town of Nicodemus, founded in 1876, it is the 
oldest black community in Kansas.  It can be found online at https://www.kshs.org/kansapedia/nicodemus-graham-
county/12157    
 

In 1876, nearly a decade after its founding, Graham County was home to only 75 residents. Within a few short 
years, however, the county opened its arms to hundreds of new residents, the majority of them were African Americans 
from Kentucky. These new residents brought their own cultural traditions to the county forever changing its character 
and securing its place in American history. 

It was called the "Colored Exodus;" thousands of African Americans leaving the post-Civil War South, looking for 
new roots. By the late 1870s, black emigration from the South had reached its peak. Interested in bringing new settlers 
into the rugged, wind swept Kansas plains, a white man, W.R. Hill, traveled throughout the South encouraging blacks to 
choose from new government lands. By the summer of 1877, actually before the Exodus began, 300 blacks were 
convinced to move from the South to Graham County and the new town site of Nicodemus was established. 

Although several African American settlements were scattered throughout the Graham County prairie and surrounding 
area, the town of Nicodemus became the center of African American culture for the region. The town's place in 
American history was touted by organizers before it was even platted. In April 1877, before officially registering the 
town, the Nicodemus Town Company began advertising the community in Lexington and Georgetown, Kentucky, 
extolling Nicodemus as "The Largest Colored Colony in America." The first wave of settlers, 350 persons strong, arrived 
on September 17, 1877. 

The town of Nicodemus grew rapidly through the 1880s. Although many of the businessmen in town were 
white, Nicodemus could also boast of several prominent black businessmen in an age when opportunities for blacks to 
own and operate their businesses was rare. Unlike the organizers and businessmen, many who responded to the town 
company's advertisement, arrived with limited resources. Although advertisements promised "plenty of timber," these 
new arrivals found that there was not enough for permanent construction. Many second- and third-wave colonists, 
numbering 75 between 1878 and 1879, were disappointed to find that the town of Nicodemus, like many early pioneer 
towns, consisted merely of a series of tiny earthen dugouts. 

Like that of many small Kansas towns, the financial success of Nicodemus was tied to the agricultural economy. 
Although the county's farmers struggled during the late 1870s and early 1880s, mild climates during the mid-1880s 
resulted in profitable crop yields. Those who weathered the difficult first years were rewarded during the 1880s.  
Successful businesses began replacing dugouts with permanent stone buildings. In 1886 alone, 30 new buildings were 
constructed. 

Unfortunately, a reliance on the agricultural economy also made small communities indirectly dependent upon 
railroads. When Nicodemus failed to attract the Missouri Pacific rail line in 1887 and the Union Pacific line in 1888, the 
economic incline lost momentum. The Union Pacific's decision to bypass Nicodemus, locating instead in Bogue, coupled 
with the nationwide economic depression of the 1890s, sealed the town's fate. Many of the town's 400 residents 
relocated to Bogue taking permanent structures with them. 
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Nicodemus remained a small prosperous African American community through World War I. By 1910, 600 residents, 
most of them black, were living there. As with many small farming communities between the world wars, Nicodemus 
began to decline in population and business. The depression of the 1930s dealt an especially big blow to the 
townspeople, but a strong community spirit lingered. 

Today, Nicodemus exists as a small community;  the longest lasting black town in the state—a monument to the 
black pioneers who came to Kansas in search of new opportunities and prosperity. The efforts of those pioneers was 
recognized in 1996 when Congress established the Nicodemus National Historic Site operated by the National Park 
Service. Residents still host the Emancipation, an annual event first celebrated in the town in 1878. In 1976 the National 
Park Service recognized the significance of Nicodemus to U. S. history, designating the town as a National Historic 
Landmark District. In 1996 Congress designated Nicodemus as a National Historic Site, reviving the community's pioneer 
spirit and ensuring the history of the town will live on. Read the National Register nomination here. 

Nicodemus National Historic Site preserves, protects, and interprets the only remaining western town 
established by African Americans during the Reconstruction Period following the Civil War. The town of Nicodemus is 
symbolic of the pioneer spirit of African Americans who dared to leave a region they had been familiar with to seek 
personal freedom and the opportunity to develop their talents and capabilities. 

 

 

This spoken poem is also about Nicodemus.  The images in the video contrast Nicodemus of the past with today.  It can 
be found online at https://www.nps.gov/nico/index.htm  
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Supporting Question 4 

 

The fourth supporting question asks, "What is the legacy of Reconstruction? ”  The featured sources for this question 
include an excerpt from the South Carolina Black Codes, including a 1900 cover of The Colored Magazine, with an image 
of an African American woman. While the magazine was available for only nine years, it helped to break down 
stereotypes and promoted African American literature and other successes of the African American community.  Other 
sources focus on Durham, North Carolina’s Black Wall Street.  In the late 1800s, economic centers focused on black 
businesses began to prosper.  Nicknamed “Black Wall Street,” they were found in several cities in the United States.  The 
sources include a quote from W.E.B DuBois after visiting Durham and a PBS video highlighting the successes of Durham’s 
Black Wall Street.  Source E is a 2012 Virginia House Joint Resolution recognizing the numbers of African Americans 
elected to office between 1869 and 1890.   It also recognizes the 70+ year disappearance of the black representatives 
from Virginia politics due to Black Codes and Jim Crow Laws in the Commonwealth.  The final source, Source F,  is a 
speech given by Eric Foner, one of the leading historians on the Reconstruction era.  In the speech, Dr. Foner makes 
comparisons between the modern era and the Reconstruction era.  

 

The formative performance task is to complete the graphic organizer describing the legacy of the Reconstruction era in 
the short term and long term, with evidence.  By looking at the legacy in the short and long term, students will be able 
to answer the compelling question, “What does it take to secure equality?” 

The following procedures may be used to support students as they complete this task. 

● Discuss the meaning of legacy prior to student review of resources. 

● Provide graphic organizers to support student analysis of the sources.  Teachers might include organizers that 
highlight the positive and negative legacies of Reconstruction found in the sources.  Graphic organizers should 
also help students to denote short term and long term legacies of Reconstruction 

● As this unit is often taught in the beginning of the school year in Virginia, using gradual release will support 
student learning.   

o Teachers should consider modeling the analysis of one source as a class asking for student input.  
Annotating the documents will help to hold student thinking.  The teacher should also model how to 
complete the graphic organizer.  

o Teachers should have students work in small groups to analyze sources and complete the graphic 
organizer.   

o Finally, if students are successfully completing the analysis and graphic organizer in small groups, the 
teacher might have students complete the last few sources individually.  
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Supporting Question 4 
Featured Source A South Carolina Black Codes, excerpts 

 

This source is excerpted from South Carolina's Black Code and is available online at 
https://ldhi.library.cofc.edu/exhibits/show/after_slavery_educator/unit_three_documents/document_eight . These 
codes were passed in December 1865 and illustrate just how difficult white landholders wanted to make it for freed 
blacks to work on their own behalf. 

 

Be it enacted by the Senate and House of Representatives, now met and sitting in General Assembly, and by the 
authority of the same, as follows: 

Contracts for service: 

XXXV. All persons of color who make contracts for service or labor, shall be known as servants, and those with whom 
they contract, shall be known as masters. 

Regulations of labor on farms: 

XLV. On farms or in out-door service, the hours of labor, except on Sunday, shall be from sun-rise to sun-set, with a 
reasonable interval for breakfast and dinner. Servants shall rise at the dawn in the morning, feed, water and care for the 
animals on the farm, do the usual and needful work about the premises, prepare their meals for the day, if required by 
the master, and begin the farm work or other work by sun-rise.  

XLVIII. Visitors or other persons shall not be invited or allowed by the servant to come or remain upon the premises of 
the master without his express permission. 

XLIX. Servants shall not be absent from the premises without the permission of the master. 

Mechanics, Artisans and Shop-Keepers: 

LXXII. No person of color shall pursue or practice the art, trade or business of an artisan, mechanic or shop-keeper, or 
any other trade, employment or business ...  on his own account and for his own benefit, or in partnership with a white 
person, or as agent or servant of any persons, until he shall have obtained a license therefore from the Judge of the 
District Court; which license shall be good for one year only… 

Vagrancy and Idleness: 

XCVI. All persons who have not some fixed and known place of abode, and some lawful and respectable employment; 
those who have not some visible and known means of a fair, honest and reputable livelihood... those who, for 
private gain, without license, give any concert or musical entertainment, of any description; … shall be deemed 
vagrants, and be liable to the punishment hereinafter prescribed. 

 

 



VIRGINIA INQUIRY COLLABORATIVE AND C3 TEACHERS  

                         

 

Supporting Question 4 
Featured Source B September 1900 cover of The Colored American Magazine.   

The Colored American Magazine was published from 1900-1909. It served an important role in the African American 
community by promoting African American literature. The magazine countered negative stereotypes of African 
Americans in publishing portraits of African Americans that celebrated successes in the African American community and 
brought to light periods of overlooked black history. In particular, The Colored American Magazine celebrated the 
achievements of black women, often featuring women on their covers.   The magazine also protested injustice during a 
time of intensifying racial violence and black disenfranchisement.  The magazine cover below and others are available 
online at http://coloredamerican.org/?page_id=694.   
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Supporting Question 4 
Featured Source C Black Wall Street in Durham, NC  

 
Beginning in the late 1800s, some cities began to see neighborhoods becoming magnets for black businesses.  These 
black-owned businesses met all the needs of the African American community, from banks to barbers to grocery stores.   
Later, these economic centers would be called Black Wall Streets, after the street where the New York Stock Exchange 
resides.  Some of the cities included:  Durham, NC; Tulsa, OK; Richmond, VA; Birmingham, AL; and Boley, OK.  Information 
surrounding these cities can be found online at https://www.theroot.com/the-other-black-wall-streets-1823010812  

 

On June 1, 1921, white rioters looted and burned the all-black Greenwood neighborhood of Tulsa, Okla., known as Black 
Wall Street. Angry at the economic success of blacks in the area (which became known as “Black Wall Street” because of 
the number of successful businesses and wealthy black inhabitants), white Tulsans accused a black man of raping a girl 
and attacked the area. 

While white citizens used dynamite and planes to bomb the city, leaving more than 8,000 people homeless, eyewitness 
accounts charge that the vast majority of the people killed (estimates range from 80 to 300) died because the city’s law 
enforcement officers deputized every able-bodied white man and handed out weapons from the city’s armory. 

There is no official death toll, but most historians agree that the count was around 250, because many African 
Americans were buried in mass graves, while others fled the city. 

No one was ever convicted of a single crime. 

Tulsa’s Black Wall Street is often pointed to as the singular example of black economic empowerment and how black 
communities can create their own opportunity and wealth. But it is important to know that Tulsa’s Greenwood 
neighborhood is not the only historical example of the power and importance of African-American economic self-
determination; it might not even be the most significant. 

Between the Civil War and the end of Reconstruction, there were many black communities that thrived economically 
solely based on the black dollar. Here are a few. 

The Hayti Community, Durham, N.C. 

“Today, there is a singular group in Durham where a black man may get up in the morning from a mattress made 
by a black man, in a house which a black man built out of lumber which black men cut and planed; he may put 
on a suit which he bought at a colored haberdashery and socks knit at a colored mill; he may cook victuals from 
a colored grocery on a stove which black men fashioned; he may earn his living working for colored men, be sick 
in a colored hospital and buried from a colored church; and the Negro insurance society will pay his widow 
enough to keep his children in school. This is surely progress.” 

—W.E.B. DU BOIS 

Shortly after the end of the Civil War, freedmen coming to Durham, N.C., to work in the tobacco warehouses began 
living on the southern edge of the city. James E. Shepard, Aaron McDuffie Moore, John Merrick and Charles Clinton 
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Spaulding, some of the founding fathers of the growing neighborhood, named the area after Haiti—the first free, 
independent black republic in the Western Hemisphere. 

Shepard, Moore and Merrick went on to found the North Carolina Mutual Life Insurance Co., which became the richest 
black-owned company during that time and still has assets of over $200 million. The men also started a land-
development company that built many of the homes and businesses in the area. 

By the early 1900s, Hayti was the first black community to become fully self-sufficient. It built Lincoln Hospital, staffed by 
black doctors and nurses, as well as a theater, a library, hotels and over 200 businesses. North Carolina Central 
University was founded in Hayti in 1910 and became the first liberal arts HBCU to be state-funded in 1925. 

Because blacks were still excluded from North Carolina’s political system, the community began to decline when the 
process of urban renewal divided the community with a freeway. The community was eventually encompassed by 
Durham. St. Joseph’s African Methodist Episcopal Church, one of the country’s oldest AME churches (founded in 1891), 
still stands as the Hayti Cultural Center. 

Jackson Ward, Richmond, Va. 

In the shadow of Virginia’s Capitol lies the Richmond neighborhood called Jackson Ward. Before black people moved to 
Oklahoma en masse, newly freed slaves began occupying the area on the northern edge of Richmond’s downtown 
district. 

Soon, so many businesses emerged in the predominantly black community that it was called the “birthplace of black 
capitalism.” Because the area was home to so many black-owned banks, insurance companies and other investment 
groups, it garnered another name that, because of a tragedy, would eventually become better-known somewhere else: 

In the early part of the 20th century, Jackson Ward’s business and entertainment district was called the “Harlem of the 
South,” hosting names such as Ella Fitzgerald, Duke Ellington and Richmond’s own Bill “Bojangles” Robinson. In 1910 the 
St. Luke Penny Savings Bank opened in Jackson Ward. Its owner was Maggie L. Walker, the first black woman to found a 
bank in the U.S. 

Much like Hayti, Jackson Ward’s decline began with the all-white City Council’s plan for building and revitalizing the city, 
targeting Jackson Ward. A plan to build federal housing further decimated the area after only 25 of the neighborhood’s 
displaced families were allowed to live in the 297 units that replaced the 200 homes that were torn down. The all-white 
Virginia State Assembly completed the dismantling of the historic area when it voted to run a section of Interstate 95 
through the neighborhood in the 1950s. 

The Fourth Avenue District: Birmingham, Ala. 

During the heart of the Jim Crow era, the population of Birmingham, Ala., was much different from the city’s current 
demographics. But in 1950, most of the city’s 37 percent black population did their business in a downtown area of 
Fourth Avenue, known as the Black Business District. 

The area, also known as “Little Harlem,” boasted retail shops, attorneys, doctor’s offices, a half-dozen hotels and much 
more. The buildings were designed by black architects and built by black construction companies, including the six-story 
structure built by the black-owned Penny Savings Bank. 

Because the city was racially segregated but home to a thriving iron-and-steel industry, Birmingham’s middle class 
sustained black-owned banks and insurance companies. By the end of segregation, 60 percent of the city’s black-owned 
businesses (pdf) were in the Black Business District. 
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The area was also home to Birmingham’s famous civil rights struggles. Birmingham’s 16th Street Baptist Church, 
notoriously bombed by Klansmen, rests in the center of the Black Business District. 

Integration eventually dispersed black businesses throughout the city, and Birmingham is 74 percent black, meaning that 
black businesses abound everywhere. But the famous writer Octavious Cohen wrote: 

It’s the Harlem of the South, more famous than Beale Street, more swanky than Cotton Avenue and more vivid than 
Lenox Avenue. It’s that small zone that extends down Fourth Avenue and takes in Seventeenth Street. 

Boley, Okla. 

In 1932, despite being warned by notorious bank robber Charles “Pretty Boy Floyd” that the citizens of Boley, Okla., 
were all armed and knew how to shoot, two members of Floyd’s gang attempted to rob the town’s black-owned bank. 
The criminals ignored their boss, went to the bank and warned everyone not to set off the alarm, and the customers 
dutifully complied. 

Then the citizens of Boley pulled out their guns and killed both robbers. 

Boley was founded in 1903 in the Creek Nation of Indian Territory, now known as Oklahoma. Called “the finest black 
town in the world” by Booker T. Washington, the city boasted more than 4,000 residents at its height, and the African 
American Registry called it “the wealthiest black town in the country,” according to the Washington Post. 

The town, incorporated in 1905, supported a newspaper, two colleges, its own water system and a black-owned 
electrical plant in the early 1900s. A few years later, Boley boasted five grocery stores, five hotels, seven restaurants, 
four cotton gins, three drugstores, a jewelry store, four department stores, two insurance companies, two 
photographers and an ice plant. Because it was the only black-owned town in the area, black people who could not 
shop, eat or stay in hotels elsewhere traveled for miles to bank and do business in Boley. 

The population of Boley declined during the Great Depression and World War II, but the city still exists. Every year it 
hosts one of the largest and most popular black rodeos. After visiting Boley, Booker T. Washington wrote: 

Boley, like the other negro towns that have sprung up in other parts of the country, represents a dawning race 
consciousness, a wholesome desire to do something to make the race respected; something which shall demonstrate 
the right of the negro, not merely as an individual, but as a race, to have a worthy and permanent place in the 
civilization that the American people are creating. 

In short, Boley is another chapter in the long struggle of the negro for moral, industrial, and political freedom. 

 

Additional sources include the W.E.B. DuBois quote originally published in The Upbuilding of Black Durham. The Success 
of the Negroes and Their Value to a Tolerant and Helpful Southern City in 1912, after a visit to Durham as well as a 7 
minute video clip from the PBS documentary Black Wall Street - Durham.  Current Durham business leaders and 
descendants of the Black Wall Street founders reflect on the men and businesses that establish Black Wall Street in 
Durham.  The video can be found online at https://www.pbs.org/video/black-wall-street-durham-4bzfny/  
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Supporting Question 4 
Featured Source D Virginia House Joint Resolution 65, 2012 

 
House Joint Resolution 65 (2012) - This was a formal recognition by the Virginia House of Delegates of the African 
American members elected to the Virginia Constitutional Convention of 1867-1868 and members elected to the Virginia 
General Assembly during Reconstruction. https://lis.virginia.gov/cgi-
bin/legp604.exe?121+ful+HJ65ER+pdf&121+ful+HJ65ER+pdf  
 
“...during Reconstruction, "across the South about two thousand African Americans served in local and state 
government offices, including state legislatures and as members of Congress. About 100 African American men served in 
the General Assembly of Virginia between 1869 and 1890, and hundreds more in city and county government offices or 
as postal workers and in other federal jobs"; and WHEREAS, across the South…” 
 
“...WHEREAS, across the South, legislation known as "Black Codes" was enacted to circumvent and thwart the newfound 
freedoms of former slaves; the reaction of Congress to these laws was the enactment of the Reconstruction 
Amendments to the United States Constitution, specifically the Thirteenth Amendment, which abolished slavery, the 
Fourteenth Amendment, which protects the rights of citizenship of freed men and women, and the Fifteenth 
Amendment, which prohibits states from denying citizens the right to vote due to race, color, or previous condition of 
servitude;” 
 
“WHEREAS, as a result of the resurgence of virulent racial discrimination that followed the Compromise of 1877, which 
officially brought an end to federal Reconstruction, Southern state governments enacted a system of laws known as "Jim 
Crow" laws, which established a rigidly segregated and legally sanctioned social system that subjugated and 
disenfranchised African Americans, again relegating them to second-class citizenship from 1877 until the mid-1960s;”  
 
“...WHEREAS, during the Jim Crow era, very few African Americans dared to brave the political and social realities of the 
time to run for public office; from 1890 to 1968, African Americans were not represented in the Virginia General 
Assembly, the oldest continuous legislative body in the Western Hemisphere; in 1967, William Ferguson Reid, a 
Richmond doctor and community leader, became the first African American in the 20th Century elected to the Virginia 
House of Delegates; “ 
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Supporting Question 4 
Featured Source E Eric Foner 2013 lecture "The Significance of Reconstruction in American History" at 

Swarthmore College.   

 
Eric Foner gave the 2013 James A. Field Lecture in History, "The Significance of Reconstruction in American History" at 
Swarthmore College.  Foner is the DeWitt Clinton Professor of History at Columbia University and is a leading historian of 
the Reconstruction era.  This source is an excerpt from Dr. Eric Foner’s 2013 speech at Swarthmore College. 
https://www.swarthmore.edu/news-events/eric-foner-significance-reconstruction-american-history 

 

Over the last 15 years or so, we almost seemed at certain points to be reliving some aspects of reconstruction. There 
was the impeachment of President Clinton back in the 1990s, which was replay in some weird ways of the impeachment 
of President Andrew Johnson during reconstruction. There was the disputed election of the year 2000, which was kind of 
analogous (comparable) to the disputed election of 1876, which ended reconstruction. In both cases, Florida, there was 
a big controversy about who would carry the state of Florida. 
  
There're many other things. Here, let me go into something a little more substantive. Everybody in the world knows, I 
think, that President Obama is the first African American president of the United States. Everybody in this room knows 
that, obviously. But, here's a slightly more obscure point. How many, in all of our history, how many African Americans 
have served in the United States Senate? There have been maybe 2000. That's just a guess, people who've served in the 
United States Senate. 
 
The answer to that question, I think, if we want to count Corey Booker, who was just elected but hasn't been sworn in, 
there are nine.* Four of those, many of them appointed. Illinois kept appointing blacks to the Senate a few years ago, 
just for brief periods. My point is that two of those nine were elected during reconstruction. Two African American men 
from Mississippi served in the US Senate during reconstruction, which is a suggestion that there was a fairly unique 
moment in American history, certainly in terms of political democracy and the participation of African Americans in 
American democracy. 
 
Having a black president is a significant change in our history, obviously, but in reconstruction, African Americans, as 
we'll see in a little bit, held all sorts of offices from not president, but from the US Senate, Congress, down to members 
of the legislature, sheriffs, justice of the peace, school board officials, et cetera, et cetera. It was a remarkable moment 
of interracial democracy in our long history. 
 
Issues that are on the agenda of our country right now, in the newspapers today, are reconstruction issues. The 
definition of American citizenship, who is or should be a citizen, that's a reconstruction issue. It was determined or 
redefined during the reconstruction period. The relationship between the federal government and the states within our 
federal system, that's being debated in Congress every day now, the cry that the federal government is too strong, the 
states should be empowered. That's a reconstruction debate also. 
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Terrorism is a reconstruction problem. The first widespread terrorism in American history was not Osama Bin Laden or 
9/11, but was the Ku Klux Klan and kindred groups like that during reconstruction. It's a melancholy fact to think about, 
but the Klan and groups like that in reconstruction killed more Americans than Osama Bin Laden ever did. More 
American citizens died at the hands of political terrorism during that period. 
 
Affirmative action, which is before the Supreme Court as we speak, is a reconstruction question. It originated in 
reconstruction in debates over what the responsibility of the nation was to the four million people who would achieve 
their freedom during the Civil War. What sort of recognition should be given to the 250 years of slavery. They didn't use 
the word affirmative action, but that was a concept debated in reconstruction. 
 
___________ 
*This speech was given in 2013.  Currently, there are 10 African Americans who have been in the United States Senate.  
Kamala Harris is the 10th, elected to office in 2017.   
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Summative Performance Task 

 

At this point in the inquiry, students have learned about African Americans who were demanding full and equal rights in 
the United States before and after the Civil War. They should understand that the federal government took some 
actions that supported those demands including the 13th, 14th, and 15th Amendments as well as Reconstruction laws. The 
successes of African Americans started to receded in the post-Reconstruction era. Students will have also examined how 
governments took actions to deny African Americans their rights. Students should be able to demonstrate the breadth 
of their understanding and their ability to use evidence from multiple sources to support their claims. In this summative 
performance task, students are asked to construct an evidence-based argument responding to the compelling question 
“What does it take to secure equality?” It is important to note that students’ arguments could take a variety of forms, 
including a detailed outline, poster, or essay.  

Students’ arguments likely will vary, but could include any of the following.  

● Laws were enough to secure equality because the federal government started to grant rights in response to 
African American demands, but actually achieving those rights took more time. 

● Laws were not enough to secure equality because of the weakness of the federal government and the resistance 
of state governments to many federal Reconstruction policies.  

● Laws were a good starting place, but the advocacy and agency of African Americans and those who supported 
for their rights was essential for progress to be made on securing equality.   

  
To extend this inquiry, students may make a short video reframing the story of Reconstruction by showcasing ways in 
which black people took a lead in demanding equal rights and freedoms. The video should also represent the arguments 
that students have already constructed.   
 
To take informed action students complete the following steps. 

● Identify an instance today of people experiencing unequal treatment under the law. Students may want to focus 
on injustices for African Americans or could consider other groups who being treated unequally.  

● Consider how people (including students) are able to work toward guaranteeing equal rights and freedoms for 
all citizens. 

● Students act by contacting an organization to learn more about how they may support the organization’s work. 
Just by interacting with an organization working on equal rights and freedom, students are taking informed 
action. They may go further to participate in more direct actions to influence others’ understanding of the 
problems under consideration.  

 

 

 


